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"[Literacy] opens up so many worlds to people; worlds that they did not 
know existed. Education, once you have it, is not something that can be 
taken away from you." 
1 John Wood, Founder of Room to Read 
1 Karmali, Sikeena. "Reading Room- On the Frontlines of Social Change, the Strongest Weapon is the Written 
Word: a Profile of John Wood and Room to Read." Ascent Magazine. 2006. 
"These millions of small people with their millions of small 
pursuits can add up to create the biggest development 
wonder." 
2 
-Mohammed Yunus, Founder of the Grameen Bank 
2 The Grameen Bank. http://www.grameen-info.org/bank/ 
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Introduction 
"The women here seem to age more quickly than they should be. Deep lines on 
the faces of some who can be no older than forty. It makes you wonder whether 
the lines are from the intense sun of the highlands or from the toll of the 
grinding poverty that these women encounter every day."1 
Every year, over eight million people around the world die because they do not 
have the basic means necessary to sustain their lives.2 In the most fundamental of 
terms, poverty is the inherent absence of power within the community that is subject to 
such conditions. Poverty is far reaching and complex, and takes place at the global, 
national, local, and individual levels in a variety of forms. Therefore, if poverty is the 
absence of power, tools for alleviating poverty must be tools of empowerment, they 
must be methods for promoting independence and social justice, and they must 
establish a dialogue between those with power and those who seek it. 
Social entrepreneurship activities and programs target specific issues within the 
broader "problem" of poverty, and enable individuals to lift themselves out of poverty, 
ultimately providing a sustainable and long-term solution. The question is, what is the 
primary factor in providing lasting and sustainable empowerment to the impoverished, 
and how can programs that address that variable be implemented through small-scale 
social entrepreneurship lending schemes? 
Since poverty is so complex, there is no single variable that will champion 
poverty alone. Instead, this thesis will provide information that expands the 
understanding of the underlying foundations of poverty, empowerment, and literacy with 
the ultimate goal of establishing a framework that will draw from the successful 
characteristics of programs from each field . Empowerment, poverty, social 
1 Howes, Ceri. Personal journal entry. Cusco, Peru. May 18, 2006. 
2 Sachs, Jeffrey. The End of Poverty. London, UK: Penguin Books. 2005. 1. 
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entrepreneurship and literacy are all extremely broad concepts, each with its own 
complexities and subtle intricacies. Of course, there are various forms of each matter 
and it would be impossible (within the context of this work) to fully describe and account 
for the numerous anomalies associated with these issues. Therefore, this thesis will 
provide information and analysis that is central to understanding and integrating the 
core foundations of poverty, empowerment, and literacy, and by no means should it be 
assumed that the definitions and explanations expressed in this work are absolute and 
rigid. This is the empirically contradictory nature of grassroots community development, 
it is continuously changing in definition and scope, yet it requires its participants to 
grasp and comprehend its patterns and foundations in order to generate its fluid 
temperament. 
This thesis will ultimately establish that literacy is the primary variable that 
determines the long-term effectiveness and sustainability of grassroots community 
development and microfinance lending programs. These micro-banking activities are a 
tactical response to poverty, while literacy is a strategic response, making the 
simultaneous implementation of the two a logical and productive solution to poverty 
alleviation. Furthermore, literacy is the one component of grassroots community 
development that provides a source of permanent opportunity and empowerment to the 
impoverished individual, thus enabling them to fight economic, gender-based, political, 
information-based, social, and legal discrimination, all of which are threats to larger, 
more widely established development programs. Such grassroots efforts work closely 
with the individual, but address larger community and regional needs, establishing a 
"bottom-up" approach that is driven by local implementation and individual success. 
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This thesis serves as an advocate for such grassroots efforts, as it magnifies the 
conventional methods found within the business and educational disciplines and 
recognizes the enormous potential that appears when such methods are strategically 
applied to a very large societal problem. 
Personal Relevance and Methodology 
Before discussing the methods and approaches used to formulate this thesis, it is 
important to clarify its purpose. This thesis addresses the following question: 
What is the role and significance of literacy training in micro-business development and 
why are both matters fundamental components of grassroots community development 
in poverty-stricken areas? Obviously, this is a very broad and open enquiry, and 
additional questions are used to supplement the analysis and provide perspective and 
depth to the research. 
In 2002, I spent my summer in the Dajab6n region of the Dominican Republic, 
living with a single mother and her two young sons in the rural town of Restauraci6n. 
The town was three miles from the Dominican-Haitian border, and exhibited the tell-tale 
signs of poverty immediately upon my arrival. An entire area of town was covered by 
two-room, government built concrete "houses, " which were covered with corrugated 
metal. These homes generally had no running water and only had electricity 
intermittently, for about two hours a day. This was where I lived for the duration of the 
summer, sharing a room with my five-year-old host brother, Misael. I served as a 
community volunteer throughout the summer, conducting AIDS education classes, 
organizing youth groups (which served as support systems to some of the poorest 
adolescents in the area), and addressing other community development concerns. One 
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of the projects that I worked on was a computer literacy program that had been started 
by a Peace Corps volunteer who had also recently arrived in Restauraci6n. The 
Dominican government had built eighteen computer centers in rural communities 
throughout the country, and stocked the centers with new computers. Unfortunately, 
the majority of the towns did not have anyone who knew how to operate a computer, 
much less run a technology center. Restauraci6n 's center was rescued by a Peace 
Corps volunteer in February of 2002, and I worked with teenagers and younger children, 
educating them about how to use the internet as a research tool that could supplement 
their academic studies (the town had no library and no access to scholarly sources or 
secondary information). 
My time in the Dominican Republic was my first long-term exposure to the 
enduring and harsh conditions of poverty. The experiences that I had while living with 
my host family were not only humbling , but also very important in establishing my 
interest in issues surrounding poverty alleviation, and they were crucial in shaping my 
view of sustainability and community development. 
Four years later, in May 2006, I traveled to Peru for two weeks to study and 
observe social entrepreneurship in a variety of environments. Our group spent time in 
the capital city of Lima, where we visited an organization called Inti Raymi/Raymisa 
(amongst others) , which was located on the outskirts of Lima, surrounded by the favelas 
(shanty towns). Inti Raymi/Raymisa is a "Peruvian NGO that works towards the 
promotion of artisans and the development of traditional Peruvian crafts via a number of 
socio-economic projects. "3 Throughout our observation, we witnessed Inti Raymi's 
operations and observed its impact on the local artisan community, which was largely 
3 Raymisa S.A. http ://www.inti-raymi .de/ 
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composed of poor, indigenous Peruvians who had moved from the altiplano to Lima. 
We then traveled to Cusco, which is high in the Andes, where we met with local 
entrepreneurs who were using a variety of methods to generate a consistent income for 
themselves and their families. The group continued on to Puno, a city in the altiplano 
(Spanish for "high plane") region of Peru, on the shores of Lake Titicaca. Puno is a city 
that has a very large indigenous population, and we spent much of our time there 
learning about community development programs that empower the indigenous 
population and cater to local needs and conditions. We ended our trip with a three day 
stay at a lodge outside the town of lquitos, which sits on the Amazon River, surrounded 
by the jungle. Throughout our trip the class studied and analyzed the history of social 
and economic oppression in Peru, particularly in regards to the indigenous Amayra and 
Quechua people, many of whom fled the Andean highlands to escape terrorist groups in 
the 1980s and 90s and have since resettled on the outskirts of Lima. Below is a 
personal journal entry from the trip that reflects my conflicting feelings concerning the 
historical record of Peru. 
"By taking away the self worth of the indigenous population of Peru that exists 
today, oppressive forces from Europe and the old world not only hampered 
prospects of a stable and sustainable future for these people, they also 
discredited and warped the history of one of the world's most advanced and 
technologically powerful society, manipulating their past and threatening their 
cultural identity for centuries to come."4 
Throughout the trip, I had the opportunity to meet and observe individuals in Peru 
who were running their own small businesses, thanks to loans and training from lending 
programs and development organizations such as the Adventist Development Relief 
Agency International (ADRA) and Pro Mujer. ADRA, although not a specific case study 
4 Howes, Ceri. Personal journal entry. Lima, Peru. May 17, 2006. 
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in this thesis, is one of the most promising examples of an organization that has 
successfully developed and implemented coordinated literacy and microfinance 
programs. The organization's microfinance programs in both Peru and Cambodia 
require that female participants must either demonstrate literacy ability or concurrently 
enroll in a literacy program to qualify for a loan. In Peru, the micro-banking program 
started in 1990s with a grubstake of US $100,000. That sum has grown to close to US 
$1,000000 today and is growing. The default rate for ADRA's loans is not statistically 
significant (it's less than .001 %) and close to 90 percent of the women who are given 
loans have received more than one loan. Like Pro Mujer, which will be an organization 
covered in a case study, the women in ADRA's microfinance programs are required to 
attend classes on childcare, hygiene, and family planning. In addition to these classes 
and microfinance schemes, the organization has several successful literacy programs 
that are associated with holistic grassroots community development in South America, 
Africa, and Southeast Asia. 5 My experiences in Peru and the Dominican Republic 
provided a valuable opportunity to witness the operations of community development 
programs such as ADRA and gave me a chance to study the necessity of cultural 
relevance and local investment in the context of poverty alleviation. 
In order to accomplish the goals of this thesis, a major component of the 
methodology was experiential and augmented by scholarly research of the applicable 
literature. I used secondary sources where I researched a wide array of pertinent 
scholarly literature, but also drew from the direct experiences that I had in the 
Dominican Republic and Peru. Scholarly articles written for the "peer-reviewed, 
5 Dr. Doug Harens, Director, ADRA-Peru, 2004-2006 and Charles Sandifur, Director- ADRA International, Warm 
Springs, Maryland. Personal communication. 
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multilingual online journal"6 the Forum for Qualitative Social Research, classify the 
limited and short term experiences that I had in the Dominican Republic and Peru as a 
form of "focused ethnography."7 This category differs from conventional ethnography in 
the sense that it utilizes short-term field visits, is focused in its observation, relies on a 
field-observer role (rather than a participatory role), and is augmented by background 
knowledge and research (as opposed to "inside knowledge"). 8 While arguments exist 
regarding whether the term "ethnography" is an appropriate label for this concept, it is, 
in part, an accurate classification that is applicable to my experiences as they pertain to 
my methodology. 
I did not take formal field notes during my time in these two countries; however, I 
used these experiences and observations to shape my view of poverty and its 
underlying conditions. Focused ethnography is "characterized by relatively short-term 
visits"9 and focuses on the cultural implications of communicative activities that take 
place within a society.10 Although not all of the characteristics of focused ethnography 
are fulfilled by my methodology, aspects of the model are helpful in explaining my 
approach and in clarifying the importance of my experiences as they pertain to my 
research and writing. 
As this paper has been constructed for the Proud ian Interdisciplinary Honors 
program, it establishes an interdisciplinary approach and uses a variety of texts from 
multiple disciplines to support its argument. Literary memoirs, a sociological pedagogy, 
economic texts, and scholarly articles from both the public and private sector were all 
6 Forum for Qualitative Social Research Homepage. http: //www.gualitative-research.net/fgs/fgs-eng .htm 
7 Knoblauch, Hubert. "Focused Ethnography." Forum for Qualitative Social Research. Vol. 6, No.3 , Art. 44. 2005 . 
8 Ibid. 
9 Ibid. 
10 Ibid. 
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used as supporting secondary documents. The interdisciplinary approach allowed me 
to explore the complexities associ~ted with poverty from a variety of perspectives, which 
ultimately provided me with a very "human" and holistic view of both the problem 
(poverty) and the solution that I constructed. Interdisciplinary studies generate a well-
rounded analysis by viewing an issue through multiple "lenses" and taking perspectives 
from various fields into account before formulating an original and well-informed 
analysis of the topic at hand. This approach allowed me to construct a multi-faceted and 
informed argument, but also added to the complexity of the work. When addressing 
changes in quality of life, a qualitative analytical view of the material is essential. The 
nature of this thesis places greater emphasis on qualitative versus quantitative analysis, 
although it still demonstrates the occasional use of statistical and numerical research . 
When constructing the two case studies included in this thesis, a combination of 
self-reported data by the organizations and external analysis from various scholars and 
non governmental organizations (NGOs) was implemented. The organizations profiled 
in the case studies (Room to Read and Pro Mujer) operate primarily in developing 
countries and emerging markets, making widely available and public data difficult to 
obtain from outside the countries in which they operate. Furthermore, issues 
surrounding transparency and uniform reporting standards create a barrier in obtaining 
reliable and consistent data. As many of the programs that were studied operate at the 
local or village level, general program details are virtually impossible to ascertain, as 
many components of literacy and small business development programs vary from 
village to village. 
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Chapter One: Poverty 
Poverty's most painful economic consequences are often compounded by their 
influence on an impoverished individual's self-esteem, feelings, reputation , and other 
extremely personal and "human" repercussions. The theme of empowerment is the 
overarching commonality that connects the fields of literacy and microfinance and 
provides the most drastic results to those who are underserved and forgotten (typically 
women). 
The countries that experienced the most significant and noteworthy social and 
political changes in the first half of the twentieth century recognized the critical 
importance of literacy.11 Literacy is a central skill in the context of long-term and 
sustainable human and community development. It does not provide a temporary fix to 
the woes of poverty but instead presents a systematic framework by which an individual 
can work his or herself out of poverty and use the skills obtained through this process to 
maintain a sustainable and healthy lifestyle. 
Micro-finance lending schemes such as the Grameen Bank model also provide a 
source of empowerment, and it is essential to pair such programs with literacy training . 
Unfortunately, a country's economy is influenced by a wide array of variables, and it is 
impossible to state that micro-lending schemes are immune from unforeseen outside 
forces. Literacy, however, is impermeable. Once an individual becomes literate, they 
posses a skill that is impossible to strip away. It is a skill that is not influenced by 
outside forces; it is a sustainable and lasting variable that belongs to that individual and 
that individual alone. This is why literacy is so pivotal in furthering sustainable 
11 
"Session on Literacy and Empowerment: Background and Issues Paper." UNESCO Working Group on Education 
for All (EFA). July 19-21 , 2005 . 
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community development, it is empowering , it is driven by the individual , and it is 
permanent. 
This thesis will explore literacy and small-scale business development as 
solutions to poverty alleviation. However, before the merits of such factors can be 
established, it is important to understand the problem of poverty and define its principal 
characteristics and implications. 
Poverty is both a concrete and abstract occurrence, but there are specific criteria 
under which poverty can be classified, and these criteria allow us to place individuals in 
distinctive stages of impoverishment. This is not to state that one type of poverty is 
more troubling and difficult than another; it is merely a tool for simplifying the 
complexities of poverty. Definitions of poverty are as widespread and varying as the 
issues that surround poverty itself. The following is a comprehensive and accurate, yet 
general definition and approach to poverty that is from the United Nations Development 
Program (UNDP), who state that: 
"Poverty is a denial of human rights and the very antithesis of development. Its 
eradication thus is the overarching national and international target. However, as 
poverty is a result of diverse and interconnected political, economic, social and 
cultural processes, it is multidimensional and complex. To respond effectively to 
the challenging task of poverty reduction , a holistic approach with concerted and 
coherent consultation, planning and action is necessary at global , national and 
local levels simultaneously." 12 
This definition, of course, is not particularly helpful when trying to define poverty 
with quantitative criteria, which is why it is also crucial to understand that there is more 
than one type of poverty, and none of them are mutually exclusive. The first type of 
poverty affects about one billion people around the world, classified as the world's 
12 UNESCO Education and Literacy Website, http: //portal.unesco.org/education/en/ev.php-
URL ID=44180&URL DO=DO TOPIC&URL SECTION=20l.html 
Howes 11 
"poorest of the poor" that are "too ill, hungry, or destitute to even get a foot on the first 
rung of the development ladder."13 This type of poverty is known as extreme (or 
absolute) poverty, and exists regularly throughout the developing world. An individual 
living in extreme poverty is earning less than U.S. $1 a day, and cannot afford the most 
basic necessities that are vital in the continuance of mere survival. Such necessities 
include food, shelter (of any sort), water, and healthcare. One sixth of the total world 
population live in conditions that fall under the umbrella of extreme poverty, living on the 
margins of society and facing the threat of "extreme suffering or perhaps even death,"14 
on a daily basis. The conditions generated under extreme poverty are the principal 
cause (both indirectly and indirectly) of over 8 million deaths a year, worldwide.15 The 
overriding sense of hopelessness and despair that plague the extreme poor is best 
described by economist Jefferey Sach's analysis of what he calls "the greatest tragedy 
of our time."16 This atrocity is widespread and , to some degree, preventable (making it 
even more atrocious), as Sachs explains: 
"A large number of the extreme poor are caught in a poverty trap, unable on their 
own to escape from extreme material deprivation. They are trapped by disease, 
physical isolation, climate stress, environmental degradation, and by extreme poverty 
itself ... These families and their governments simply lack the financial means to make 
[the] crucial investments [that will empower them]. The world's poor know about [the 
rest of the world], they are tantalized by images of affluence from halfway around the 
world . But they are not able to get a first foothold on the ladder, and so cannot even 
begin to climb out of poverty."17 
It is this category of the poor that social entrepreneurs aim to reach , as they are 
not equipped with the tools to alleviate their impoverished situation , and are facing the 
13 Sachs, Jeffrey. The End of Poverty. London, UK: Penguin Books. 2005 . 18. 
14 Ibid. 
15 World Bank Classifications, NetAid Global Poverty Website. http://www.netaid.org/global poverty/global-
poverty/ 
16 Sachs, Jeffrey. The End of Poverty. London, UK: Penguin Books. 2005 . 18. 
17 Sachs, Jeffrey. The End of Poverty. London, UK: Penguin Books. 2005. 19. 
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direst effects of poverty. This idea of a "poverty trap" is central to the statement that 
poverty is cyclical in nature.18 A life in poverty is a life without hope, it is the inability to 
be self-sufficient, the lack of opportunity and often a denial of human rights, the scarcity 
of empowerment and individual freedom, the absence of stability, and the deficiency of 
self-esteem and feelings of self-worth . Poverty is crippling , it offers few alternatives to 
shame, hopelessness and limited capabilities. Poverty is unfaltering and extremely 
difficult to break in its pattern of influence, thus illustrating its multifaceted and self-
generated nature. 
The second form of poverty is defined as moderate poverty, a term that is 
applicable to those individuals who earn between U.S. $1 and $2 a day. Such money 
enables families and households to meet basic needs (such as a modest amount of 
food, and some form of shelter}, but is not enough to afford things such as healthcare, 
basic education, and fully adequate housing, amongst other things. Roughly 1.5 billion 
people in the world live in such conditions, living "above mere subsistence,"19 but also 
without the financial resources and basic access to mechanisms that ensure a healthy 
and stable future. If an individual or household is classified as moderately impoverished, 
the slightest emergency or unexpected cost (such as an accident, sudden 
unemployment, or natural disaster) is an immediate threat to survival. 20 These bottom 
two "rungs" of the poverty ladder account for approximately 2.5 billion people, or 40% of 
humanity, 21 effectively silencing and marginalizing almost half of the world's population. 
18 See Appendix, Figure 1.1. 
19 Sachs, Jeffrey. The End ofPoverty. London, UK: Penguin Books. 2005. 18-19. 
20 World Bank Classifications, NetAid Global Poverty Website. http: //www.netaid.org/global poverty/global-
poverty/ 
21 Sachs, Jeffrey. The End of Poverty. London, UK: Penguin Books. 2005. 19. 
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Lastly, relative poverty is the final classification in the three-tier approach to 
defining poverty. Although poverty can be relative amongst individuals or situations, the 
definition of relative poverty assumes that if a household has an income that is below 
the national average, they are "relatively impoverished." The 2.5 billion people living in 
relative poverty make up the middle-income world, but would not be classified as 
"middle class" in developed, rich countries.22 Such issues as hunger, inadequate 
housing, and a lack of income are not as pressing to this category of the world's 
population, as the majority of them live in cities and have some sources of stability and 
comfort in their lives. By American or other Western, developed standards, these 
people are living at or below the poverty line, but within their own society, they are 
equipped with a few tools that provide them with a chance to survive and modestly 
thrive, as well as adequate control over their future and their long-term survival. 
Due to the nature of poverty, particularly the fact that the term "poverty" in itself 
is extremely broad and not particularly specific when used in many contexts, it is crucial 
that we recognize the different levels of poverty in our analysis of poverty alleviation. 
For example, someone who is living on less than U.S. $1 a day and cannot afford food 
for their children is going to have a very different approach to spending time (that could 
be time earning money) becoming literate. This is in comparison to an illiterate person 
who is perhaps living in a more-developed country who has an income that is below the 
national average but still has a steady, low-skill job and can rely on government 
programs to provide basic needs. This person would have a completely different 
approach to the prospect of including a literacy program in their life and the likelihood of 
them be literate would be higher to begin with as well. The issue of local relevancy and 
22 Ibid. 
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cultural application will be discussed at a later point in this thesis, but it is important to 
acknowledge it in our discussion of poverty. 
Poverty is a phenomenon caused by a complex and intricate confounding of 
variables, and the true "cause" of poverty is something that has been analyzed, studied, 
and debated by economists, sociologists, historians, politicians, and humanitarians for 
decades. Such poverty-inducing variables can include the existence of government 
corruption, the deficiency of natural resources, a history of colonialism, the lack of 
infrastructure, the presence of conflict generated by religion or ideology, the 
continuation of poor labor practices in hopes of attracting foreign investment, as well as 
a host of other origins.23 As former Microsoft executive, philanthropist and literacy 
advocate Gary Mortenson describes in his memoir, Three Cups of Tea, the causes of 
poverty are just as widespread and varied as the population of people that it impairs, as 
he notes specifically that "more than 145 million of the world's children are deprived of 
education due to poverty, exploitation, slavery, gender discrimination, religious 
extremism, and corrupt governments."24 The results of poverty are often also the causes 
of poverty. For example, the AIDS epidemic spread throughout impoverished regions 
because these areas lacked the education, resources, infrastructure, and the logistical 
ability to stop it. However, AIDS has led to the deaths of millions of people, and has 
generated instability and volatility, ultimately reaching full circle and becoming a initiator 
of poverty as well. 
Thus far, poverty has been defined in a traditional context. Quantitative data and 
statistics make this possible, but quantitative analysis has its limits; the unknown 
23 The formulation of these variables were observed and generated through my experiences in areas of extreme 
poverty and, although general, they are based off my observations and personal history. 
24 Mortenson, G. and Relin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006. 
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numbers and unconventional views of poverty must also be considered. Financial 
poverty generates scarcity in other areas of human survival, and threatens concepts 
that are more abstract. The definition of poverty is not limited solely to the lack of 
financial capital; it is also the depravation of power, of dignity, of choice and of freedom. 
Poverty is the intrinsic occurrence of "unfreedoms," as development economist Amartya 
Sen would refer to them. 25 
To millions, a life of poverty is a life of an unstable and unknown immediate 
future. It is this type of instability and despair that creates an environment in which 
misinformed and fundamental ist thinking becomes a voice of reason, and any source of 
structure and stability is readily accepted . This thesis is not about the destabilizing 
nature of poverty, but, as stated before, poverty is a complex occurrence that is driven 
by a confounding of variables. It is necessary to understand how factors such as 
instability influence and inhibit a community development program's ability to reach an 
area in order to fully understand why literacy is so important in empowering the 
impoverished and their communities. 
The need for empowerment is driven, in part, by a threat, either real or perceived. 
As stated earlier, instability threatens progress and community development, and is 
therefore, an indirect barrier to the establishment of education and literacy programs. 
The social effects and characteristics of poverty must be addressed alongside the 
material needs for survival, and when things such as political, religious, or other 
personal freedoms are threatened by oppressive forces that generate instability, 
immediate needs for survival are not always met. When I was in Peru , I often noticed a 
look of desperation or anxiety on the faces of people living in the favelas, or begging on 
25 Sen, Amartya. Development as Freedom. Oxford, England: Oxford University Press. 1999. 
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the streets. Such feelings can only be attributed to the uncertainty that a life of poverty 
subjects upon such individuals. Coupled with the instability of an external political or 
social environment, and these people had little or nothing to live for. They needed a 
purpose, a reason for existing that would not only distract them for the chaotic and 
poverty-stricken cities in which they lived, but that would also provide a solution to 
ending such uncertainty and instability. Mortenson and his colleague David Oliver 
Relin26 draw extraordinary parallels between the presence of education and literacy 
programs and the decline in terrorist or fundamentalist-led activity in the remote regions 
of the Pakistan-Afghanistan border. Their memoir, Three Cups of Tea tells the story of 
Mortenson, an avid climber, and how he was rescued from a botched attempt at 
climbing K2, a mountain in the Karakoram region of Pakistan, by villagers from the rural 
community of Korphe. 
After establishing a trusting relationship with the villagers, Mortenson began to 
realize the dire conditions that the people of Korphe lived in . The turning point in the 
story comes when Mortenson asks Haji Ali, the nurmadhar (leader) of the village, if he 
can visit Korphe's school. Mortenson's account reveals a shocking reality as"[ ... he is] 
appalled to see eighty-two children, seventy-eight boys and the four girls who had the 
pluck to join them, kneeling on the frosty ground, in the open. Haji Ali, avoiding 
Mortenson's eyes, said that the village had no school, and the Pakistani government 
didn't provide a teacher. A teacher cost the equivalent of one dollar a day, he explained, 
which was more than the village could afford."27 Three Cups of Tea is a non-fiction 
account of a former Microsoft executive (Mortenson), an individual who possessed 
26 Mortenson, G. and Relin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006. 
27 Mortenson, G. and Relin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006. 31. 
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formal business training and professional experience, and used these skills to establish 
a solution to the social problem of poverty. Mortenson is a classic example of what 
defines a social entrepreneur, a concept that will be explained later in this thesis, but is 
nonetheless crucial in understanding and implementing practical and sustainable 
solutions to the alleviation of poverty. Mortenson may not be a published scholar or 
noted economist, but the results of his actions validate his commitment to providing 
innovative solutions to poverty alleviation. 
The story continues and after a few weeks in Korphe, Mortenson leaves to return 
to the United States, but not before promising that he will return to the village and build 
the villagers a school as a sign of his gratitude for their hospitality. Over the course of 
the next ten years, Mortenson would build almost sixty schools, some especially for 
girls. The schools were built in Northern Pakistan, along the Pakistan-Afghanistan 
border, and into the mountainous regions of eastern Afghanistan. All of this took place 
in the 1990s, as the Taliban continued its rise to power in the region. With permission 
from the highest authorities of Islam in Saudi Arabia, Mortenson was able to move forth 
with his vision and provide education for thousands of rural girls, and also presented an 
alternative to the madrassas system that taught and spread the doctrine of 
fundamentalist Islamic beliefs throughout the region. 
Mortenson eventually received enough funding to establish the Central Asia 
Institute (CAl), which continued building schools throughout the region. The schools 
operated at the local village level, and were focused on addressing the specific needs of 
communities and utilizing local leaders and teachers to educate children. This emphasis 
on "localization," is a fundamental component of maximizing the value of community 
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development programs within the populations in which they are working . The trust that 
Mortenson and his colleagues were able to gain came not only from their good 
intensions, but also from their careful and respectful adaptation to the rural Muslim 
culture in which they were operating. In addition, Mortenson required the assistance of 
local men in the building of the schools, establishing a local investment that enabled the 
villages to have a stake in the education of their children, rather than simply accepting 
an outside donation. 
The subsequent increase in regional stability presented communities with a very 
favorable environment that promoted growth, development, and innovation within the 
village structure. As villagers were able to live without the oppression of fundamentalist 
radicals and the threat of violence, they could begin to address the needs of their 
community, and target the various components of poverty alleviation, such as education 
and the business development. In summary, the evidence points to the notion that the 
conditions generated by poverty fuel political, social, economic, and even religious 
instability, all of which are major barriers to growth and development. If education and 
literacy programs can increase feelings of stability and consistency within a community, 
then one of the complex problems associated with poverty is that much closer to being 
eradicated . 
The schools that Mortenson and the CAl built, although open to boys, catered 
particularly to addressing the educational needs of Pakistan and Afghanistan's rural 
female population, who, for thousands of years had received little or no formal 
education, leaving an entire section of the region's population uneducated and 
disempowered. The CAl also began to build women's vocational centers wherever they 
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built schools , providing a place for rural women to sew and learn during the harsh winter 
months that inundated the region. As the young girls experienced the opportunities that 
education provided (such as increasing their chances of attending college and providing 
access to information), the women of the villages were given a sense of empowerment. 
This empowerment developed as women began to experience feelings of hope and 
self-worth , feelings that are generally not associated with poverty and marginalization. 
These feelings are incredibly powerful in the sense that they not only provide 
motivation, but also encourage pride and the continuation of education, as seen in a 
comment made by a girl named Jahan, who would eventually become the first educated 
women in the history of her rural valley. Her studies were engendered by increased 
feelings of pride and self-worth, as she explains: 
"'I couldn't take my eyes off all the foreign ladies ... They seemed so dignified . 
Whenever I'd seen people from [the cities] before, I'd run away, ashamed of my 
dirty clothes. But that day I held [my school uniform], the first set of clean , new 
clothes I'd ever owned , I remember thinking 'Maybe I shouldn't feel so ashamed. 
Maybe, one day, Allah willing , I can become a great lady too."'28 
Mortenson's actions in Pakistan reveal an essential component of local 
community development. In most impoverished communities around the world, women 
are the key to lifting the area out of poverty. The empowerment of women is essentially 
the empowerment of a much larger population. Females are often the "responsible 
party," in that they have a vested interest in the family, in their children , and in the 
home, and these interests carry over to their behavior within the community. In most 
impoverished regions, women are often the first to be denied access to education, legal 
services, and other fundamental human rights, making them particularly susceptible and 
prone to the disempowering nature of poverty. In addition, as Mortenson and Relin note, 
28 Mortenson, G. and Relin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006. 195. 
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"once you educate the boys, they tend to leave the villages [in rural Pakistan] and go 
search for work in the cities .. . But the girls stay home, become leaders in the 
community, and pass on what they've learned."29 This pattern is not limited to Pakistan , 
it occurs throughout the developing world , often leaving villages without educated and 
literate leaders and governance. If education and literacy programs are present in a 
society, first access to such programs are usually given to men. However, if they men 
do not stay within the community and pass down their skills and education , than the 
education programs have essentially gone to waste in the context of that community's 
ability to develop socially and economically. 
Mortenson's experience illustrates the sense of oppression and the lack of 
control that poverty forces upon those who live in its realm. The impoverished live with 
the absence of empowerment, a fact that is both mentally depressing to such an 
individual, and physically threatening in the sense that such an individual has no control 
over their personal safety and survival. Simple logic determines that the eradication of 
oppression and control upon those who live in poverty requires that the impoverished 
obtain empowerment. Empowerment is however, just as complex and multifaceted as 
poverty. It is important to establish an idea of how and why empowerment is relevant to 
the problem of poverty, as well as why it is a defining characteristic of why literacy 
programs and micro-finance schemes have the potential to be so effective in combating 
poverty levels. 
Chapter Two: Empowerment 
In abstract terms, poverty is the absence of power and individual autonomy. It is 
a lack of control : control over others and control of one's destiny. Indian feminist 
29 Mortenson, G. and Re lin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006.205. 
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Srilatha Batliwala30 defines the two central aspects of power as the ability to control 
one's resources (physical, financial, intellectual, etc), and the ability to control inner self-
confidence and capability. 31 As Indian economist Gita Sen argues, "Genuine 
empowerment typically includes both elements, and is rarely sustainable without 
either ... To be sustainable, the empowerment process must alter both people's self-
perception and their control over their lives and their material environments."32 
Empowerment plays an essential role in poverty alleviation because it transforms 
individuals and catalyzes change. Nobel Prize winning development economist Amartya 
Sen explains that "development requires the removal of major sources of unfreedoms ... 
the lack of substantive freedoms relates directly to economic poverty, which robs people 
of freedom to satisfy hunger, to achieve sufficient nutrition, or to obtain remedies for 
treatable illnesses or the opportunity to be adequately clothed and sheltered.'m 
Ultimately, empowerment is the process of gaining power. It is the prevailing method for 
gaining control, generating freedom, and enabling individuals to exist and behave 
independently. 
When suggesting empowerment as a solution to ending poverty, the theoretical 
framework laid forth in Paulo Freire's Pedagogy of the Oppressed is not only accurate in 
its highlighting of the humanistic obligation to free the oppressed, but is also applicable 
in its advocacy of using dialogue and "the word" (education) to do so. 'The word" also 
refers to the development of critical consciousness, or one's ability to self-reflect and 
30 The Hauser Center For Nonprofit Organizations, Harvard University. "Hauser Center Researchers and Staff." 
http://www.ksg.harvard.edu/hauser/people/researchers staff/sbatliwala.htm 
3 1 Presser, H. and Sen, G. Women 's Empowerment and Demographic Processes: Moving Beyond Cairo. Oxford, 
England: Oxford University Press. 2000. 
32 Sen, Gita. "Empowerment as an Approach to Poverty." Working Paper Series, No. 97.07. The Indian Institute of 
Management. Ban galore, India. December 1997. 2. 
33 Sen, Amartya. Development as Freedom. New York, NY: Random House. 1999.4. 
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comprehend . Freire presents the idea that the oppressed are the only ones that can 
free themselves, as the oppressor "can free neither others nor themselves. "34 This idea 
is central to the concept of social entrepreneurship; individuals must be willing and able 
to free themselves from the oppression of poverty and their dependence on outside 
charity in order to truly be "free" and able to lift themselves out of poverty. 
In the structure of poverty, those with power are not just those with money, they 
are also those individuals with the skills, resources, and privileges that allow them to act 
independently from the constraints of poverty. Freire attests that the changing of this 
power dynamic between the oppressed and the oppressor is not simple, as the 
"restraints imposed on the former oppressed by the oppressors"35 do not necessarily 
amount to oppression. Instead, oppressive acts may only be labeled as so when they 
"[prevent] people from being more fully human."36 Therefore, the conflict between the 
oppressed and the oppressor cannot be resolved by reversing the positions of each 
group, nor can it be solved by replacing the former oppressed with the newly 
oppressed. The reason that neither of these ideas are solutions is because they are 
both generated by the oppressor. The oppressor views "humanity as a 'thing' and they 
posses it as an exclusive right, an inherited property."37 
The act of "giving" humanity to the oppressed is an oppressive act in itself. It 
validates the fact that the oppressed "have" humanity, and are in the position to give it 
to the former oppressed. What must instead occur is what Freire calls the "great 
34 Freire, Paulo. Pedagogy ofthe Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 56. 
35 Ibid. 
36 Freire, Paulo. Pedagogy of the Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 57. 
37 Freire, Paulo. Pedagogy of the Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 59. 
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humanistic and historical task of the oppressed," which is "to liberate themselves and 
their oppressors as well."38 
This self-liberation of the oppressed can be achieved through dialogue between 
the two groups. This dialogue, Freire insists, is what makes us human. He asserts that 
the oppressed and the oppressor must live in a state of constant re-evaluation of their 
position, and that "to exist, humanly, is to name the world, to change it. .. [and] dialogue 
is the encounter between men [and women], mediated by the world, in order to name 
the world. "39 
Freire's pedagogy includes the fact that dialogue cannot exist without love, and 
defines love as "an act of courage, not of fear, [it] is a commitment to others."40 This 
commitment is mutual, it is not the commitment of the oppressor to the oppressed, it is 
not love found between the oppressed, it is not an exclusive love, it is a commitment 
between humans, and therefore, it is intrinsically liberating. 
The ideas of love and dialogue are cornerstones in the foundations of the 
relationship between social entrepreneurship and literacy. Using social 
entrepreneurship as a method of empowerment is not the act of an outside force 
coming in to change a community, but instead relies on the community to initiate 
change and engage in dialogue with the outside world. 
Literacy and education are the vehicles of dialogue, they enable humans to 
analyze and self-assess their position in society. They are not a material tool that 
38 Freire, Paulo. Pedagogy of the Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 44. 
39 Freire, Paulo. Pedagogy of the Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 88. 
4
° Freire, Paulo. Pedagogy of the Oppressed. New York, NY: The Continuum International Publishing Group. 
1970. 89. 
Howes 24 
oppressors can force upon the oppressed but rather, they are skills that the oppressed 
must desire themselves. Independence and self-determination are not just end results 
of literacy, they are a means. 
As this thesis argues, literacy programs have a tremendous amount of potential 
to spread education and literacy and allow impoverished individuals, particularly 
women, to comprehend and understand the communities and societies in which they 
live, and to assert themselves as leaders within those communities. As Mortenson 
asserts, "you can change a culture by giving its girls the tools to grow up educated so 
that they can help themselves."41 
Literacy is a medium by which individuals can solicit themselves to work. Being 
illiterate and in poverty essentially means that an individual is trapped . Not only is that 
person subject to stereotypes based on their economic status, but they are also at the 
bottom of a metaphorical "barrel of education." As a person develops the life skills that 
are associated with literacy (such as being able to sign their name, or understanding 
written healthcare directions), they also gain access and opportunity. More employment 
prospects are likely, as the individual now possesses a marketable and functional tool 
for comprehending , learning, processing and evaluating information. 
Literacy gives a person power and increased freedom, it allows them to be self-
sufficient and that self-sufficiency generates pride and purpose. In addition, literacy also 
gives an individual the means by which to self educate themselves on issues such as 
social justice, human rights, community development, sustainability, personal 
responsibility , enterprise development, and long-term goal setting . The empowering 
nature of literacy is complex and multifaceted, similar to the complexities and intricate 
41 Mortenson, G. and Relin , D.O. Three Cups of Tea. London, UK: Penguin Books. 2006.234. 
Howes 25 
nature of poverty. However, just as defining poverty is important in understanding the 
problem, defining literacy can help in understanding its liberating powers which 
ultimately serve as a solution to the poverty crisis. 
Chapter Three: Literacy 
From a technical standpoint, the U.S. Workforce Investment Act of 1998 defines 
literacy as "an individual's ability to read, write, speak in English, compute and solve 
problems at levels of proficiency necessary to function on the job, in the family of the 
individual, and in society."42 Today, with the increasing significance of technology and 
information in daily life, literacy extends beyond simply being able to read. Technology 
is no longer limited to the developed world, and , as community development programs 
work to give the world's poorest people access to credit, they are also working to give 
them access to information through technology. Even those who live in rural villages no 
longer live untouched by the benefits of technology. If a village does not have a 
computer, wireless technology is breaking information barriers and making it easier for 
people to connect and share information. Of course, access to technology is not the 
same in many of these poor, rural villages, but that is not to say that technology's scope 
of influence is not continuously expanding , and it is important to recognize its impact. 
When literacy simply referred to an individual's ability to read it was measured in 
terms of grade-levels. For example, the National Institute for Literacy's National 
Assessment of Adult Literacy identified literacy levels as "equivalent to reading at a 
grade in the kindergarten-1 ih grade system."43 These kinds of classifications may have 
enabled literacy programs to simplify and organize illiterate populations more easily, but 
42 The National Institute for Literacy, www.nifl.gov 
43 National Assessment of Adult Literacy, http://nces.ed.gov/naal/ 
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they were also ignoring other societal standards that illiterate individuals are unable to 
live up to. Today, it is widely accepted that a key component of literacy is the capability 
to effectively communicate within society. Communication includes the ability to 
comprehend and evaluate information, as well as the capacity to acquire knowledge 
and retain it, and then to apply this knowledge to an issue that could vary from 
continuing social customs and relationships to securing employment and therefore, a 
sustainable means of income. Literacy engenders access, and access enables 
opportunity, which eventually promotes empowerment and the ability of a poor person 
to lift themselves out of poverty. 
Large-scale literacy programs set forward by the UNDP, UNESCO, the National 
Center for Literacy and other literacy NGOs must all recognize that local access to 
information and education must be supported in order to be successful and sustainable. 
A key hindrance to promoting literacy is the lack of access to basic education in many 
areas and the existence of various societal inequalities that populations must endure in 
order to attain educational opportunities. Those hoping to promote literacy must take a 
local approach in their action. As UNESCO literacy advocates elucidate, "The very big 
challenge for [UNESCO and other literacy programs] is to create and expand 
educational opportunities for millions of those who are victims of poverty. "44 This must 
be done in accordance with the recognition of regional and local inconsistencies, and 
must be approached with a great deal of care and concern for local governments, 
beliefs, and customs in order to be truly applicable and successful within the community 
at hand. 
44 UNESCO Full Report on Literacy. http://portal.unesco.org/education!en/ev.php 
URL ID=43283&URL DO=DO TOPIC&URL SECTION=20l.html 
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The availability of a wide variety of literacy training programs can also ensure (or 
at least promote) a successful literacy campaign within a specific population. As noted 
earlier, the concept of literacy should not be confined to the ability to read and write. For 
the purpose of this thesis, the term "literacy" will be limited to the traditional sense of 
reading, writing, communicating, and comprehending, and also may refer to technical 
literacy. Although other forms are recognized as fundamental in establishing a 
framework for community development, the complexities associated with other 
impediments to comprehension, such as innumeracy, and scientific literacy will only 
further convolute the primary assertions of this paper. Similarly, other community 
development topics such as healthcare instruction, reproductive education, legal 
support, science and technology schooling, and community leadership courses, are all 
matters that can be addressed while simultaneously undertaking the establishment of 
literacy programs, although such themes will not be discussed in the context of this 
thesis, for the sake of clarity. 
Within the last 20 years a new line of research has been supported by the works 
of leading literacy scholars such as David Barton (Lancaster University),45 James Paul 
Gee (University of Wisconsin-Madison),46 and Brian Street (Kings College, University of 
London).47 The New Literacy Studies are a series of writings which attest that 
unstructured, observation-based and culturally and ethnographically relevant literacy 
programs are incredibly effective at providing opportunities for illiterate individuals and 
45 Lancaster University. "Department of Linguistics and English Language- Staff' 
http://www.ling.lancs.ac.uk/staff/david/david.htm 
46 University of Wisconsin - Madison. "School of Education - People." 
http://website.education.wisc.edu/gls/people gee.htm 
47 University of London- Kings College. "School of Social Science and Public Policy- Staff' 
http://www.kcl.ac.uk/schools/sspp/education/staff/bstreet.html 
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targeting specific educational needs within a community.48 The basic argument 
amongst the New Literacy scholars is that if literacy is a set of practices that enable 
communication within a social network, then these practices must be learned within that 
social network (community) using local and relevant methods.49 
The socially-embedded nature of literacy can empower people, but the 
empowerment must be self-driven and culturally relevant for the individual to gain the 
sustainable skills that will allow them to improve themselves and their community. The 
New Literacy Studies advocate a broader understanding of literacy, shying away from 
standardized approaches and a focus on the psychological impact of literacy. Instead, 
the emphasis is on how individuals change relationships and sociological perceptions 
and how power dynamics are altered throughout the process of literacy.50 These studies 
are particularly relevant when discussing literacy's potential to empower the individual, 
particularly within the context of Freire's pedagogy. 
Of course, it would be irresponsible to assume that all impoverished individuals 
want to become literate, or can equate literacy to a more stable, prosperous and healthy 
life. As the International Literacy Explorer explains, 
"A wide variety of projects have been set up around the world to promote literacy 
in very unique and interesting ways. One of the consistent challenges these 
projects face is learner motivation. Learners often have trouble seeing how 
literacy will enhance their lives or how much effort it will take to become 
literate."51 
48 Hamilton, Mary. "Sustainable Literacies and the Ecology of Lifelong Learning." Lancaster, England: The Literacy 
Research Group, Lancaster University. 2000. 
49 Street, Brian. "What's ' new' in the New Literacy Studies?" London, England: Kings College. From Columbia 
University's Current Issues in Comparative Education, Vol. 5(2). 2003. 
50 Hamilton, Mary. "Sustainable Literacies and the Ecology of Lifelong Learning." Lancaster, England: The Literacy 
Research Group, Lancaster University. 2000. 
51 International Literacy Explorer, http://www.literacyonline.org/explorer/defliteracy.htrnl 
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The task of conveying the importance of literacy and the benefits that it can bring 
to an illiterate individual's life is half the battle for many literacy programs. Becoming 
literate takes time, energy, and in some cases, money. Literacy organizations and 
programs must be conscious of the sacrifices that some individuals must make simply in 
order to become literate. When a family is approached with the topic of having their 
young son attend literacy classes or school , or work for a wage that he brings back 
home to the family, conflict will arise. The circumstances of poverty do not exactly allow 
for a lot of long-term thinking ; life is a daily struggle for survival. Literacy and education 
programs must alter the perception that literacy programs threaten short-term income 
generation and instead focus and promote the strategic benefits of literacy that serve as 
a tool for surviving poverty. 
Although literacy statistics are helpful, it is imperative to note that many of the 
problems surrounding illiteracy are regional, and a global approach is not always the 
best solution when developing literacy programs. For example, the UNDP's Millennium 
Development Goals may sound promising in their attempts to improve the global social 
and economic climates by 2015, but they also are unrealistic in their implementation 
and lack focus and regional/local specifics. 52 
The UNDP Millennium goals are extremely broad and standardized, and provide 
little information regarding how the goals should be implemented, or how local needs 
and conditions should be addressed . While organizations such as the UNDP and 
UNESCO undoubtedly have the best intentions, they must diversify their programs and 
ensure that any action taken towards the establishment of literacy programs is 
supported by communities. This means that community members must be willing to 
52 See Appendix, Figure 1.2. "UNDP Millennium Development Goals." 
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invest in their own community and sustain literacy training so that village development is 
sustainable and not permanently reliant on external aid . A community's literacy efforts 
must instead be endogenous in order to ensure sustainability and also in order to 
maintain cultural relevancy and maximize the impact of such programs within the area. 
It is essential to recognize the differences between adult literacy and childhood 
literacy in order to understand how various literacy programs and education schemes 
are structured and implemented, and also to distinguish between two completely 
different populations who stand to benefit in varied ways from literacy training and 
education. 
Adult literacy programs target the adult population of illiterates, many of whom 
did not receive proper (if any) childhood education, or were forced to end their 
education due to economic, cultural, or family pressures. These adult literacy programs 
emphasize life-skills applications for literacy, and develop a framework within which to 
expand an individual's literacy capabilities in order to make them self-sufficient and 
independent. An illiterate adult who is unable to balance a checkbook, sign their name 
on important documents, read medication instructions, and work in an environment that 
demands reading, writing , and comprehension is extremely limited in their opportunities. 
Adult illiteracy does not only affect the adult's ability to succeed in life; children of 
illiterate adults are at a much higher risk for poor school achievement and dropping out 
than children of literate and educated adults. 
The United Nations estimates that there are over 115 million children around the 
world who are not enrolled in primary school and do not have access to even the most 
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basic education programs. 53 Childhood literacy programs, as opposed to adult literacy 
programs, focus more on the early development of literacy skills through specialized 
curriculum and methods. A key component of childhood literacy programs is their 
preventative potential; if programs can make reading and writing a habitual and 
enjoyable activity, the child is less likely to decline in their literacy skills later in life. 
Literacy amongst children sets up a framework for healthy and progressive educational 
development, and provides children with skills that will not only allow them to further 
their education and eventually careers, but will also empower them by giving them 
access and opportunity. 
For children, literacy can aid in the development of creativity and imagination, 
offering a much-needed alternative to daily stresses and pressures, an alternative that 
does not require financial sustenance or capital. Literacy amongst children can also 
foster understanding of more complex issues, as comprehension levels are high enough 
to evaluate and act on information that is presented. For example, with the aide of 
community-initiated literacy and technology programs, a literate child can access the 
internet and comprehend the breadth and value of information that is available through 
the internet, providing an infinite resource for self-education and human development. 
Literacy amongst children can prevent early-education "drop outs" which often lead to 
dangerous work practices and the spread of disease. For example, a literate girl in 
South Africa has the tools that she needs to get a job teaching or as a clerical worker, 
instead of on the streets as a child sex worker, where she is exposed to sexually 
transmitted diseases and AIDS. 
53 Room to Read Website. "Our Programs- Girls' Scholarships." www.roomtoread.org/programs/scholarships.html 
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The empowerment of women is key factor in initiating poverty alleviation, and the 
most permanent, sustainable, and effective path to empowerment is through its literacy 
and education programs. Mortenson explains that "if you really want to change a 
culture, to empower women, improve basic hygiene and health care, and fight high 
rates of infant mortality, the answer is to educate girls."54 By educating both young and 
adult women, they are "better able to identify their rights and responsibilities as well as 
options for change that affect them and their communities."55 However, such literacy 
programs must also address the immediate needs of the community in order for local 
populations to participate and draw parallels between literacy and long term, poverty-
free well being. 
By coupling women's literacy programs with small-scale micro-entrepreneurship 
programs, and requiring a simultaneous commitment to both education and 
entrepreneurship, sustainable poverty alleviation may eventually be a reality. Currently, 
the most successful and practical approach to localized economic and social community 
development is the Grameen Model, first developed by Nobel laurite Muhammad Yunus 
in the Bangladeshi village of Jobra in 1976.56 Yunus is considered by many within the 
development community to be the "father of social entrepreneurship,"57 which is the 
overarching field that produced such concepts as micro-finance and small-scale 
business development. 58 This field holds some of the most promising examples of 
effective poverty alleviation programs, and implements a variety of methods that 
54 Mortenson, G. and Relin, D.O. Three Cups of Tea. London, UK: Penguin Books. 2006.205 . 
55 
"Session on Literacy and Empowerment: Background and Issues Paper." UNESCO Working Group on Education 
for All (EFA). July 19-21 , 2005 . 
56 Heuer, Schuyler R. , et al. "Grameen Bank: Taking Capitalism to the Poor." New York, NY: Columbia Business 
School. 2004. 
57 This is a widely-used term amongst social entrepreneurs and does not have a specific source. 
58 The Grameen Bank Website. "Grameen Bank History." http: //www.grameen-info.org/bank/hist.html 
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simultaneously address the social and economic needs of those individuals who are 
trapped in a life of poverty. 
Chapter Four: Social Entrepreneurship 
Social entrepreneurship is a term that used to describe actions that attempt to 
solve and relieve social and economic problems using traditional business methods. 
Despite recent events that have generated a considerable amount of press for many 
socially entrepreneurial programs, social entrepreneurship is a concept that has been 
around for decades, working at the local level and addressing issues such as hunger, 
illiteracy, gender inequality, instability, and poverty alleviation . Social entrepreneurs 
must tackle the individual components of poverty in order to understand the specific 
details of what a life of poverty is like in any given region of the world . These 
entrepreneurs "pioneer innovative, effective, sustainable approaches to meet the needs 
of the marginalized , the disadvantaged and the disenfranchised ."59 Illiteracy is one of 
the major issues that inhibits the impoverished from building a stable ladder on which 
they can climb and pull themselves out of the hole that poverty has created. 
The concept of social entrepreneurship has been in practice (in some form) for 
over forty years, and buzzwords and phrases such as "sustainability" have been 
growing in popularity since the late 1990s. However, in December 2006, Muhammad 
Yunus was awarded the Nobel Peace Prize, catching the attention of governments, 
businesses, and individuals worldwide, and thrusting social entrepreneurial activities 
into the global limelight. 
59 The Skoll Foundation . "What is a social entrepreneur?" 
http: //www.skollfoundation.org/aboutsocialentrepreneurship/whatis.asp. 
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The term "sustainability" can refer to many things, and since it is a term that is 
thrown around quite liberally, it is important to understand the context in which 
sustainability is placed. Essentially, sustainability is society's ability to provide for the 
needs of the world's current population without damaging or threatening the resources 
and tools that future generations depend on to meet their needs. When something is 
sustainable, it addresses current demands while ensuring that future demands will be 
feasibly met. Sustainability can be discussed in a variety of contexts, the most common 
being economic (or commercial) sustainability, environmental sustainability, and social 
sustainability. 
For the purposes of this thesis, any discussion of sustainability or sustainable 
development will be in the socio-economic context, and not the environmental. This is 
not to say that environmental sustainability does not play a crucial part in ensuring 
social and economic sustainability, in fact, exactly the opposite is true. However, in the 
context of literacy and its relationship to poverty alleviation, we must focus our efforts on 
presenting solutions that target social and economic poverty, and therefore require the 
contextual background of social and economic sustainability. 
Chapter Five: Small-Scale Business Development 
The Grameen Bank was originally a research project with an initial purpose of 
"[ ... examining the possibility of designing a credit delivery system to provide banking 
services targeted at the rural poor."60 The Grameen Bank Project originally began with 
the following goals and intentions: 
60 Ibid. 
To include the impoverished population of Bangladesh in the banking industry 
and provide them with banking services. 
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To eradicate dependence on exploitative loan sharks and money lenders who 
were continuing the cycle of poverty. 
To embrace the most marginalized and deprived individuals, (particularly 
females within extremely poor communities and households) with some sort 
of organizational structure so as to reinforce their role in society and promote 
the concept of self-worth and management. 
To undo the "cycle of poverty" that assumed low income led to low saving 
behavior, resulting in low investment, thus repeating and stagnating the 
possibility to increase income. 51 
Between 1976 and 1979, the Grameen Project was so well-received in the rural 
village of Jobra (which was near the university where Yunus was the Head of the Rural 
Economics Program) that it gained the sponsorship of Bangladesh's central bank, as 
well as other national commercial banks. The project expanded to larger villages and 
districts over the next four years, until government legislation converted the project into 
an independent bank in 1983. Currently, the Grameen Bank is "owned by the rural poor 
whom it serves, with borrowers owning 90% of the Bank's shares and the government 
owning the remaining 1 0%."62 
Yunus' original idea for the bank was based upon the premise that people living 
in poverty do not have the collateral that is required by conventional banks to secure a 
loan or any type of credit. Since Bangladesh's poor lacked the capital necessary to 
establish collateral they were unable to invest in small, entrepreneurial businesses 
because they are without the training, resources, and financial backing to do so. The 
accumulation of capital, Yunus believed, was"[ ... an impoverished individual's] best 
61 Grameen Banl<. "A short history of Grameen Bank." http: //www.grameen-info.org/bank/hist.html 
62 Ibid. 
means of escaping the abject poverty that the welfare state ... and incompetent 
international aid organizations had failed to combat."63 
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Yunus recognized that the lack of access to credit did not allow the poor to 
empower themselves through human and personal development, as they were without 
the means to lift themselves out of poverty, and instead had to rely on handouts and 
charity in order to survive. This further compounded feelings of invalidation and 
marginalization. The resulting inability to control one's future impeded the process of 
empowerment, as Bangladesh's poorest were faced with the oppression of poverty and 
its complexities, as well as with the oppression of outside forces that, while meaning 
well, were not providing a sustainable or helpful solution to their problem. Yunus 
believed that if banking facilities could be extended to poor rural men and women then it 
would be the first step in creating opportunities for self-employment to the masses of 
unemployed Bangladeshis that lived on the margins of society.64 
Traditionally, the poor in Bangladesh had been targets for fast acting money 
lenders and loan sharks who would loan money and provide credit, but charge 
enormous interest rates (usually between 100-300%, but rates range from 1 0% per day 
to 50% per month)65 ultimately exploiting the poor, worsening poverty levels and 
destroying any chance of sustainable growth and poverty alleviation. 
In its most basic and fundamental state, the Grameen model adopts the following 
method, which is widely accepted throughout the microfinance industry and has been 
63 Righter, R. "Bangladesh's famous fmancier uses microcredit to bring wealth to the underprivileged of many 
nations." The London Times, October 31, 1998. 
64 Monda!, Wali. Microcredit and Microentrepreneurship: Collateral Free Loans at Work in Bangladesh. Dhaka, 
Bangladesh: The Academic Press and Publishers Limited. 2002. 3. 
65 Brand, Monica. "The Business of Fighting Poverty: Microfmance as Social Enterprise." Menlo Park, CA: 
Stanford Business Magazine, The Stanford Graduate School of Business. 2001 . 
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used as model for various small business community development organizations 
around the world : 
A bank unit is set up with a Field Manager and a number of bank workers, 
covering an area of about 15 to 22 villages. The manager and workers start by 
visiting villages to familiarize themselves with the local milieu in which they will be 
operating, and identify prospective clientele, as well as explain the purpose, 
function, and mode of operation of the bank to the local population. Groups of 
five prospective borrowers are formed; in the first stage. Only two of them are 
eligible for, and receive, a loan. The group is observed for a month to see if the 
members are conforming to the rules of the bank. Only if the first two borrowers 
repay the principal plus interest over a period of fifty weeks do other members of 
the group become eligible for a loan.66 
The loans issued by the Bank are fairly simple in structure, as they only last for a 
year and typically include a fixed interest rate of 20%.67 After the second week, the 
borrower must begin repaying the loan, which eradicates any pressure at the end of the 
loan period for the borrower to pay back her entire loan at once. Loans are given out by 
the Grameen Bank and also repaid by borrowers at community meetings that generally 
gather eight to ten groups and promote transparency and community involvement. 
The system is one that relies on the power of accountability through group 
participation, social pressure, mutual trust, and the flexibility and reliance on creative 
solutions that the structure of the model promotes. The model was structured to 
purposely rely on the collective responsibility of the group as collateral, which not only 
establishes a framework for maintaining accountability within the group, but fosters 
cooperation and communication within the local community. Social pressure has proven 
to be an influential force in the Grameen Model, as group members experience peer 
pressure from other members of the group. The threat of a member losing their 
66 The Grameen Bank Website." Microfinance-Credit lending models." http://www.grameen-
info.org/mcredit/cmodel.html 
67 Jois, Alan. "The Good Banker." London, England: The Independent. May 5, 1996. 
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reputation in the village plays a pivotal role in deterring defaults, and "the combination of 
support and peer pressure from the group provides borrowers with sufficient motivation 
to meet the terms of their loans."68 
The same borrowers that were once rendered poor and not bankable are proving 
to be some of the most responsible and trustworthy borrowers in the history of banking. 
Yunus and the Grameen Bank negated the traditional practices of commercial banks in 
developing countries, and in doing so, created a sustainable and extremely effective 
tool in combating poverty. Yunus' unorthodox solution to empowering the world's 
poorest of the poor relies heavily on doing everything commercial banks don't do, as 
shown in the table below. 
Traditional Bangladeshi Commercial Grameen Bankbl:l 
Banks 
• Lend on collateral. • No collateral needed to secure a 
• Lend mostly to men. loan . 
• Have branches and lend mostly in • Borrowers are between 95-97% 
towns. women. 
• Lend to those who can prove they • Targets the poor in villages, bank 
can repay. officials visit rural areas. 
• Lend on clear evidence of ability to • Lends to those who can prove 
repay. they have nothing with which to 
• Seek to maximize profits. pay back . 
• Operate primarily as a financial • Lend on entrepreneurial potential 
services provider. of the poor. 
• Seek to bring financial services to 
the poor and alleviate poverty. 
• Include programs targeting social 
change in addition to financial 
services. 
68 Heuer, Schuyler R., eta!. "Grameen Banlc Taking Capitalism to the Poor." New York, NY: Columbia Business 
School, 2004. 19. 
69 Heuer, Schuyler R. , eta!. "Grameen Bank: Taking Capitalism to the Poor." New York, NY: Columbia Business 
School, 2004. 25-26. 
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This approach reflects the fact that the Grameen Bank is not subject to the same 
sort of criteria and standards that would normally define the "success" of a traditional 
commercial bank. Microfinance institutions must be viewed through a different lens, the 
results of their efforts may be visible through economic and financial reports, but such 
information is typically self-reported. The true impact of such institutions can more 
clearly be seen within the local community and also within the general society as a 
whole. This is not to say that microfinance schemes such as the Grameen Bank require 
standards and other forms of external accountability, it is merely to highlight the 
differences between the two forms of financial institutions, so as to clarify Grameen's 
successes within the context of this paper. The Grameen Bank has proven that "lending 
to the poor is not an impossible proposition ; on the contrary, it gives landless peasants 
the opportunity to purchase their own tools, equipment, or other necessary means of 
production and embark on income-generating ventures which will allow them to escape 
the vicious cycle of 'low income, low savings, low investment, low income."'70 
Although the Grameen Model has proven to be a viable and effective way of 
providing banking to the poor and assisting in the alleviation of poverty, it would be 
irresponsible to assume that the model is flawless, or that it exists without criticism. 
One of the primary criticisms of the Bank is concern over the high administrative 
costs that are associated with servicing individual rural communities on a frequent 
basis, and monitoring their lending programs?1 Unlike traditional banks, the Grameen 
Bank relies on its staff to go out into the field each week and bring the bank to the 
70 The Grameen Bank Website. "Credit Delivery System." http://www.grameen-info.org/bank/cds.html 
71 Bomstein, David. Interview with Kim Kennedy. "Grameen: Transforming Lives." Central News Network, 
Europe, Business. March 29, 2001. 
http:/ I edition. cnn. com/BUS INES S/programs/yourbus iness/ stories2 00 1 /born stein/ 
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lenders, rather than the lenders gathering at one, central office or location. This is done 
to minimize costs for the borrowers and promote access to credit, as most borrowers 
cannot afford long and frequent journeys to major cities or villages in their region to 
monitor and report their loan status.72 This practice has also solidified community 
involvement in the lending programs, by anchoring the lending groups within the 
community, rather than centralizing operations at another, more distant location. 
Unfortunately, the network of Grameen villages has grown to over 75,000 strong, and 
loans typically range from $50-$200,73 resulting in high administrative costs per loan 
and a challenge for the organization. However, the Bank has expanded to such an 
extent in recent years that it is turning a profit and is able to pay its staff to monitor and 
serve the loans. In addition, as communities begin to experience economic 
development, and families have access to sustainable income generation, tools such as 
wireless technology, mobile phones, and the internet are beginning to enter even the 
most remote of villages. Access to such technology only strengthens lines of 
communication between the Bank and its borrowers, as villages begin to utilize 
technology to supplement and track their loans. 
Another criticism of the Bank is that it focuses too much on self-employment and 
not enough on larger projects, such as the development of infrastructure, which some 
economists argue is more important when trying to rapidly develop and improve a 
nation's economy. 74 The Grameen Bank argues that this approach is not necessarily 
72 Ibid. 
73 Heuer, Schuyler R., eta!. "Grameen Banlc Taking Capitalism to the Poor." New York, NY: Columbia Business 
School, 2004. 
74 Ibid. 
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sustainable, and that community development must occur from the bottom up in order to 
meet the needs of those who are suffering directly from the results of poverty. 
Lastly, some critics of Yunus and the Grameen Bank attest that interest rates, 
which are typically at a fixed rate of 20%,75 are too high . To this, Yunus points to the 
alternative: borrowers could be taking out loans from loan sharks at interest rates that 
are five to fifteen times the rates that Grameen charges. The Bank acknowledges that 
the interest rate is higher than what would be charged by a commercial bank, but also 
points out that default rates are much lower on Grameen loans. While it may be more 
demanding for borrowers to pay back their loans, they consistently pay them back in 
full. Most importantly, access to ongoing credit is available to some of the poorest 
people in the world, most of who are disinterested in the interest rate that microfinance 
programs are charging and more focused on sustaining their small businesses and 
providing for their families. 76 
While the previous three criticisms are only a few of the problems that critics 
associate with the Grameen Bank, they offer the idea that even the most "successful" 
poverty alleviation programs must continuously look to improve and provide innovative 
solutions to problems within their operations. These criticisms are important in providing 
a balanced and honest view of the Grameen Bank, but they should not overshadow the 
tremendous impact that Yunus and the Bank have had on the rural poor in Bangladesh, 
and also on the microfinance industry as a whole . 
For many within the grassroots development community, the Grameen Bank is 
the pinnacle of success, it is the standard to which other microfinance institutions hold 
75 The Grameen Bank Website . "Credit Delivery System." http://www.grameen-info.org/bank/cds.html 
76 Ibid. 
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themselves to, and it is a primary source for newer NGOs to draw from upon formulating 
an organizational structure and mission. However, "success" is a relative term. In this 
case, can be measured in both the social and economic contexts, and also can be 
based on personal experience and observation. "Successful" programs in the area of 
community development generally contain mechanisms that make them sustainable, 
self-sufficient, and effective in their mission, whatever that may be. For the purpose of 
this thesis, the "success" of the Grameen Bank rests largely in the fact that the Bank 
possesses "characteristics that make them able to sustain operations and limit 
problems."77 Today, Grameen projects around the world combine microfinance 
initiatives with literacy and education training, enabling women to simultaneously 
operate and finance their own microenterprise, while furthering their education and 
capacity to function as a literate member of society, forming a sustainable path in which 
they can lift themselves out of poverty. 
Beginning in the late 1980s, Malaysian journalist Helen Todd78 conducted a 
series of studies that would span a decade. In her 1996 ethnographic study of a 
Grameen village, she revealed that the levels of schooling of children in the Grameen 
village were much higher than schooling levels of non-Grameen children . According to 
the Consultative Group to Assist the Poorest (CGAP), "almost all of the girls in Grameen 
households had some schooling, compared to 60% of girls in the comparison group; 
81% of Grameen boys went to school compared to 54% in non-Grameen households. 
This is also substantiated in [World Bank Lead Poverty Economist Shahidur R. 
77Heuer, Schuyler R., et al. "Grameen Bank: Taking Capitalism to the Poor." New York, NY: Columbia Business 
School. 2004. 19. 
78 Todd, Helen. Women at the Center: Grameen Bank Borrowers after One Decade. Boulder, CO: Westview Press. 
1996.253. 
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Khandker's] 1998 study, which found higher levels of schooling for children of all credit 
program participants and statistically significant higher rates of schooling for girls in 
Grameen households."79 The 1998 World Bank study of microfinance in Bangladesh 
also found that "average rural household incomes in program villages increased even 
for non-program households,"80 reflecting the "spillover effect" that programs such as 
the Grameen Model can have on entire communities. 
The Grameen Foundation (which is independent from the Grameen Bank but 
supports microfinance institutions that operate under the Grameen model) has 
expanded the Bank's operations to the global level. Women around the world have 
raised their status within society, decreased their dependency on their husbands by 
formulating and engaging in their own microenterprises (which provide a source of 
income independent from spousal support), and have improved the futures of 
themselves and of their children. All of these results are measures of success from the 
social perspective; they are examples of how life is better for thousands of women who 
were once on the bottom rung of the poverty level. As Freire would argue, these 
women have empowered themselves, they have broken the cycle of oppression by 
participating in education and literacy programs, and did so due to a genuine love for 
their future, the future of their families, and the welfare of their communities. 
The Bank estimates that "the average household income of Grameen Bank 
members is about 50% higher than the target group in the [village without any Grameen 
Bank operations], and 25% higher than the target group non-members in Grameen 
Bank villages ... [Furthermore, there has been] a sharp reduction in the number of 
79 Hashemi, Syed, et. al. "Focus Note: Is Microfinance an Effective Strategy to Reach the Millennium Development 
Goals?" Washington, D.C.: Consultative Group to Assist the Poorest, 2003 . 4. 
80 Ibid. 
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Grameen Bank members living below the poverty line, 20% compared to 56% for 
comparable non-Grameen Bank members."81 
A reduction in poverty levels is another way of gauging the success of the 
Grameen Bank. In 2004, the Bank stated that 46.49% of borrowers had crossed above 
the poverty line. The designation of achieving this milestone relied on a set of ten 
criteria that borrowers had to meet. 82 These "tests" included "having a roof over her 
head, sleeping in a bed , [having] access to safe drinking water, access to warm 
clothing, and having all children of school-going age in school."83 This set of criteria is a 
far better indicator of poverty alleviation than the Microcredit Summit's designation that 
possession of an income above $1 a day (adjusted for purchasing power parity) 
qualifies an individual as "free from poverty," or above the poverty line.84 
These tests rely on the satisfaction of basic human needs that must be met in 
order for an individual to grow and develop beyond the limits of poverty. They 
recognize the importance of education and consider social conditions, rather than 
economic data, as a better indicator of poverty levels. This increased investment in 
education within communities that have access to microfinance programs such as the 
Grameen Bank was also shown through a 2001 study conducted by USAID and its 
Assessing the Impact of Microenterprise Services (AIMS)85 program. The impact study 
analyzed a microfinance program in Uganda, and concluded that "[borrowing] 
households invest more in education than non-borrowing households [and that] micro-
81 The Grameen Bank Website. "Breaking the vicious cycle of poverty through microcredit" http://www.grameen-
info.org/bank!bcycle.html 
82 See Appendix, Figure 1.3. 
83 Heuer, Schuyler R. , eta!. "Grameen Bank: Taking Capitalism to the Poor." New York, NY: Columbia Business 
School, 2004. 19. 
84 Ibid. 
85 United States Agency for International Development (USAID). "Microenterprise Development- How we Work 
With Our Partners." http://www.usaid.gov/our work/economic growth and trade/micro/how we work.htm 
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enterprise revenues were important in financing the education of their children for over 
half of the [borrowing] households."86 In addition, the integration of literacy into lending 
programs has an overall result of increasing the likelihood that a woman will continue to 
participate in the program despite difficult economic conditions. Such conditions 
typically limit a woman's potential to improve her income, but, thanks to the integration 
of literacy programs and community investment that the Grameen model fosters, 
women "enjoy fellowship with others and the information that they receive during 
learning sessions,"87 and generally remain with the lending program. Although such 
socially-relevant information may be harder to track, record, and analyze, it is more 
conducive to the nature of poverty, which is not just an economic condition, but also a 
social circumstance. 
It is imperative to note, however, that the economic benefits of the Grameen 
Model and other microfinance institutions are still fundamental in measuring the success 
of microfinance programs as a whole. A 1988 International Food Policy Research 
Institute study concluded that economic welfare in Grameen villages improved 
tremendously, resulting in incomes that were "43% higher than incomes of control 
groups in non-program villages and 28% higher than non-members in Grameen 
villages."88 Today, the Grameen Bank claims that between 95 and 98% of loans have 
86 Hashemi, Syed, et. a!. "Focus Note: Is Microfmance an Effective Strategy to Reach the Millennium Development 
Goals?" Washington, D.C.: Consultative Group to Assist the Poorest, 2003. 4. 
From: 
Barnes, Caroline, et. al. " Impact of Three Microfinance Programs in Uganda, USAID-AIMS Paper" Washington, 
D.C.: Management of Systems International. 2001. 
87 Dunford, Christopher. "Building Better Lives: Sustainable Integration of Microfmance and Education in Child 
Survival, Reproductive Health, and HIV/AIDS Prevention for the Poorest Entrepreneurs." The Journal of 
Microfinance, Vol. 3, No.2. Provo, Utah : Brigham Young University. 2001. 11. 
88 Hossain, Mahabub. "Credit for the Alleviation of Rural Poverty: The Grameen Bank in Bangladesh, Research 
Report No. 55" Washington, D.C.: International Food Policy Research Institute, 1998. 
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been repaid89 , an astonishing number when compared to default rates of borrowers in 
developed and "wealthy" markets, which vary by institution and country. 
In addition, 97% of the bank's loans are to women, 90 reiterating the belief that 
"women are the best poverty fighters [because] they use the profits from their 
businesses to send their children to school, improve their families' living conditions and 
nutrition, and expand their businesses, in addition to being more likely to repay their 
loans on time. "91 The women that receive loans from the Grameen Bank often utilize 
and expand pre-existing skills and businesses and transform them into an income 
producing activity. The loans enable these women to "purchase the inventory, supplies 
and tools necessary to start or expand micro-businesses that range from weaving, 
sewing, grinding grain, reselling produce, and growing and selling vegetables, to 
catching and selling fish, raising chickens to sell eggs, and breeding livestock. The 
loans also enable the rural poor to] start technology micro-businesses, such as selling 
phone time to other villagers, which provides a valuable means of communication and 
access to information."92 
The accomplishments of these female borrowers can be seen across the board, 
in various microfinance programs. It is now widely noted throughout the microfinance 
community that women are more likely than men to invest their earnings in activities that 
benefit the household and the welfare of their family. Furthermore, accessible financial 
services that are now available to poor women are serving as empowering forces, 
89 Grameen Banlc "Breaking the vicious cycle of poverty through microcredit." http: //www.grameen-
info.org/bank/bcycle.html 
90 Heuer, Schuyler R., et al. "Grameen Banlc Taking Capitalism to the Poor." New York, NY: Columbia Business 
School, 2004. 
9 1 The Grameen Foundation Website. "F AQ about Microfinance." 
http://grameenfoundation.org/what we do/microfmance in action/faqs.html 
92 Ibid. 
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resulting in female populations who are "more confident, more assertive, more likely to 
participate in family and community decisions, and better able to confront systemic 
gender inequalities."93 
As of January 2007, the Grameen Bank has 6.95 million borrowers and 
continues to benefit 75,359 villages in Bangladesh, which is more than 90% of the 
villages in the entire country. 94 When Yunus was awarded the Nobel prize, it was was 
given for peace, and not for economics, implying that he and the bank are dedicated to 
a human cause, benefiting individuals, communities, and entire countries in the social 
context. The presentation of the Nobel Peace prize also recognized that the Grameen 
Bank and Yunus' actions and service is not rooted in purely economic or commercial 
interests, but that their small-scale business model can generate stability, relief, and a 
sense of hope on a very large scale. 
Chapter Six: Case Studies 
As we have seen, literacy is both a means and an end to empowerment, the 
same empowerment that micro-enterprise schemes such as the Grameen model 
provide. The two concepts are working for a common goal, and although they address 
different needs, they are inherently similar in nature. Both work to empower the poor by 
developing a connection between ability and opportunity, and provide solutions that are 
reliant on cooperation between communities, and not on outside donations and other 
forms of temporary relief. 
93 Hashemi, Syed, et. a!. "Focus Note: Is Microfmance an Effective Strategy to Reach the Millennium Development 
Goals?" Washington, D.C.: Consultative Group to Assist the Poorest, 2003. 7. 
94 The Grameen Bank Website . "Introduction." http://www.grameen-info.org/bank/index.html 
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As development scholars David Hulme (University of Manchester)95 and Paul 
Mosley (University of Sheffield)96 note, innovation in development programs requires 
that those who are designing financial services for the poor "acknowledge that 'the poor' 
is not a homogenous group with broadly similar needs. Homogeneity may be good for 
keeping delivery costs low, but it is not necessarily good for institutional sustainability if 
high dropout rates result. "97 Just as poverty is complex and multifaceted, so are the 
needs of those who live under its oppression. Community development programs 
should follow Grameen's lead and focus on long-term results, rather than short-term 
financial viability. By integrating literacy programs (along with health education and 
other services), lending programs address a much broader array of demands, and will 
ultimately have a bigger impact in the longer term. 
Pro Mujer operates numerous business development and health education 
programs around the world on behalf of women. They have mastered the 
implementation of community-led business development and simultaneously addressed 
the most pressing health and family needs of some of the poorest women on earth. 
They do not, however, currently have a literacy or formal education program that is 
integrated into their lending programs. Room to Read, however, has proven itself as a 
leader in the fight against illiteracy and as an advocate for childhood education, 
particularly for girls. They operate in a different region of the world than Pro Mujer, and 
do not have an established lending or credit program. 
95 The University of Manchester. "Institute for Developmental Policy and Management- Academic Staff." 
Manchester, England. http://www.sed.manchester.ac.uk/idprn/staff/hulme david.htm 
96 The University of Sheffield. "Department of Economics - Our People." Sheffield, England. 
http://www. shef.ac. uk/ economics/ staff/pm osley/index.htm I 
97 Cohen, Monique. "Making Microfmance More Client-Led." Washington, D.C.: Journal oflntemational 
Development, Vol.l4 . 2002. 337. 
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In order for the small businesses that loan recipients operate to become 
sustainable and profitable, borrowers must be equipped with an education . The 
organizations in these case studies are examples of effective and successful community 
development organizations, one in the field of literacy and education, and one in the 
field of microfinance and community lending. Their individual accomplishments are 
helpful in ascertaining the necessary components of a successful literacy campaign and 
a thriving business development program. The Grameen Bank is an example of an 
organization that has integrated these two solutions to poverty alleviation, although their 
microfinance operations overshadow their smaller, growing literacy programs (most of 
which operate at the community level and are run by the villages and not necessarily 
orchestrated by Grameen). 
The goals of this thesis argue that this would result in a stronger, more 
sustainable solution that addresses and targets the intertwined complexities of poverty 
more effectively than using literacy and micro-finance independently from each other. 
By analyzing Pro Mujer and Room to Read 's strengths and weaknesses, the case 
studies will develop a framework for integrating literacy and lending programs and 
establishing effective and locally-relevant community development schemes. 
Chapter Seven: Pro Mujer 
Founded in 1990 by American Lynne Patterson, and Bolivian Carmen Velasco98 , 
Pro Mujer (meaning "For Women" in English) is a leading example of a large-scale 
poverty reduction scheme that is operating in five countries while maintaining and 
developing local relationships and recognizing the importance of community-based 
sustainability. Pro Mujer operates in rural communities throughout Bolivia, Mexico, 
98 Pro Mujer Website. "Founders, Board, and Advisory Council." http://www.promujer.org/managment.htrnl 
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Nicaragua, Peru, and Argentina, empowering women through their micro-credit lending 
schemes and credit training programs. The organization targets poor, undereducated 
women who have a goal of operating their own business or soliciting a technical skill in 
order to provide their families with a source of sustainable income. 
Pro Mujer was initially established as a business development organization, 
aiming to empower women with the financial capital that was needed to establish and 
effectively maintain a small business. This capital had the potential to provide a stable 
future for thousands of women living in poverty, and added an element of financial 
security to these women and their families. However, it soon became apparent that 
financial capital was not enough to truly empower the women that Pro Mujer was 
attempting to help. A well-run business required a healthy and capable leader, and 
without their health, many of the women who were trying to run small businesses were 
failing. As the organization explains: 
"Poor women are reluctant to spend their limited resources on healthcare for 
themselves. As a result, disease is a common enemy, and the women suffer 
silently with female disorders that could be easily avoided with regular check-ups. 
Maternal mortality rates and infant deaths are high because of the lack of pre-
natal care. Health education classes and access to affordable healthcare 
services are critical in the long-term sustainability of the women's businesses."99 
This conundrum of meeting current needs while investing in activities that provide 
a more stable long-term future is one that many community development programs 
must overcome in order to be successful in their mission. The same trend was 
witnessed by Mortenson, who was working thousands of miles from Pro Mujer 
communities, in the remote mountain regions of Pakistan and Afghanistan, but 
experienced the same challenge, as he noted that "children had to survive long enough 
99 Ibid. 
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to benefit from school."100 The necessity of short-term action that facilitates survival and 
welfare cannot be ignored when planning and implementing a community development 
program. While it is easy to see why long-term planning is crucial in establishing a 
sustainable solution to poverty alleviation , pressing needs such as hunger, clean water, 
sickness, and infant mortality must also be addressed in order for a stable future to 
even be possible. 
Pro Mujer's solution to meeting the immediate needs of communities was the 
establishment of multiple programs that provided their borrowers with health and 
welfare training, which included nutrition education, hygiene training, and basic health 
care programs. Pro Mujer, however, operates outside the traditional context of micro-
credit institutions, offering all of their services in a central location, which decreases 
administrative costs and allows members to address various needs at once (education 
courses, loan monitoring, etc). 101 
The organization works with community groups to establish local investments 
such as buildings and other physical spaces (schools, community centers, libraries), 
where women can "make decisions, share concerns, support one another in solidarity, 
and develop leadership skills."102 These women are responsible for constructing their 
group and hand-picking members, as well as electing group leaders and mentors and 
managing the accounts of individual members. Women may also suggest loan advice to 
other members and work in cooperation with the group to establish safety-net 
procedures should a member of the group default on a loan. For example, if one 
member defaults on a loan, another may help her pay the monthly deposit in exchange 
100 Mortenson, G. and Relin , D.O. Three Cups of Tea. London, UK: Penguin Books. 2006.205 . 
10 1 Pro Mujer. "Credit and Training Services." http: //www.promuier.org/credits.htrnl 
102 Pro Mujer Website. "About Us." www.promuier.org 
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for additional assistance with her young children, or for other services such as cooking 
or doing laundry. These village banks generate a social support networks for these 
women, increasing their self esteem and knowledge base and providing access to credit 
and other business tools , ultimately serving as a catalyst in "changing the lives of [the 
women], their families and the communities ."103 
The organization's business development programs are based off the Grameen 
model of group-based microfinance methods, combining the empowering nature of 
sustainable financial income with practical , healthcare, child development and family 
planning programs. 
Unfortunately, Pro Mujer's current services do not include literacy training , which 
would be the next obvious step in empowering the women that the organization works 
with. While urgent health and family needs are met through Pro Mujer's services and 
financial capital is provided to these female entrepreneurs, many of the women remain 
uneducated and without access to information, which limits their autonomy and 
independence. Pro Mujer's education programs do not focus enough on providing its 
borrowers with tools that are sustainable and applicable to their long term survival. 
While business development training may provide the women with some tools to 
enhance their financial literacy, they must also be able to effectively communicate with in 
society. 
Additionally, Pro Mujer does not have a renewable and sustainable source of 
funding that can support its programs in the developing countries in which it operates. 
The organization solicits donations from the developed world in order to fund its 
operations and provide loans to women in the developing world. NGOs such as Unitus, 
103 Pro Mujer Website . "About Us." www.promuier.org 
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The Grameen Foundation, and the Bill and Melinda Gates Foundation (amongst others) 
all provide a substantial portion of funding to Pro Mujer, 104and the organization actively 
solicits donations through their website and public fund raisers. While retaining these 
funds may allow Pro Mujer to expand its operations and support its existing projects, it 
is not consistent with the idea that social entrepreneurship should be a self-sustaining 
activity. While Pro Mujer is promoting financial independence for its borrowers, it is not 
acting autonomously as an organization, which raises major issues with its potential to 
be a sustainable and long-term actor in the community development arena. 
Chapter Eight: Room to Read 
Amongst the thousands of NGOs, charities, foundations, and government 
programs that target the problem of illiteracy around the world, Room to Read is a 
leading literacy organization that continues to expand and thrive throughout South East 
Asia and is now taking on the continent of Africa as its next targeted region. The 
organization, which was founded in Nepal in 1998 by former Microsoft executive John 
Wood, is founded on the belief that "world change starts with educated children."105 
Room to Read currently oversees operations in Vietnam, Cambodia, Nepal, India and 
Sri Lanka, and announced in 2006 that they would expand their scope to South Africa in 
2007. Furthermore, the organization recognizes the global need for literacy, and has 
plans to establish operations in at least three Latin American countries within the next 
five years. 106 
104 
"Gates Foundation Invests $3.1 Million to Develop Microfmance Projects for Latin America." Philanthropy 
News Digest Press Release. May 4, 2006. http://foundationcenter.org/pnd/news/story.jhtml?id=142500011 
105 Room to Read Website. "Our History." www.roomtoread.org/about/history .html 
106 Room to Read Website. "About Us." www.roomtoread.org/about/index.html 
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Room to Read manages a variety of projects in the regions that they work in, all 
of which target illiteracy and promote education programs that address the needs of 
participating communities. The programs also provide financial assistance for young 
girls who would otherwise not be able to afford education or would not be given the 
opportunity to attend school. The mission of the organization is consistent with the 
argument set forth in this paper, and addresses many components of literacy programs 
and poverty alleviation schemes that other organizations neglect to recognize. Room to 
Read's mission is as follows: 
"Room to Read partners with local communities throughout the developing world 
to establish schools, libraries, and other educational infrastructure. We seek to 
intervene early in the lives of children in the belief that education is a lifelong gift 
that empowers people to ultimately improve socioeconomic conditions for their 
families, communities, countries, and future generations. Through the 
opportunities that only an education can provide, we strive to break the cycle of 
poverty, one child at a time."107 
The organization has taken a holistic approach to literacy and education, which, 
as previously stated, is essential when attending to the complexities of poverty. This 
"multi-pronged" approach includes programs that work in cooperation with local villages 
to build schools, programs that establish bilingual libraries, programs that utilize local 
authors and illustrators and successfully publish local-language books for students and 
libraries. The organization also presents opportunities for students to enhance and 
develop their vocational skills and technical literacy through computer and language 
centers, and they sponsor scholarships that provide a long-term source of funding for 
girls who would otherwise be cut off from educational opportunities due to the lack of 
financial resources. 
107 Ibid. 
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One of the most important components of Room to Read 's model has been their 
commitment to community involvement and long-term sustainability. Room to Read 
must turn away hundreds of volunteers each year who wish to work in the communities 
in which the organization is established . The organization encourages co-investment 
through their Challenge Grant model, which requires villages to "raise a significant 
portion of the overall expenditure [of the project] in the form of dedicated space, labor, 
materials, and/or small amounts of cash. "108 In addition, the organization hires local 
staff, promoting cultural relevancy, and empowering individuals as they take on high 
levels of responsibility through pivotal decision making and strategic planning . It is also 
very cost-effective for Room to Read to rely on local governance, as these individuals 
speak the language and are familiar with local customs, governmental procedures, 
economic and political conditions, and societal standards and norms. Oftentimes, 
Room to Read community leaders come from lives of poverty, providing a motivational 
force for involvement and success that cannot be simulated elsewhere. 
The organization's loyalty to community involvement is not always present in 
many development programs and organizations that work to alleviate poverty. When 
funding and management is sent into a community from elsewhere, the connection 
between progress and the community is not as strong, as residents of that region are 
not personally invested in solving the issue at hand. Without reliance on community 
members, Room to Read would not be operating under a framework that was 
sustainable or able to provide long-term solutions for the rural villages and regions in 
which they work. 
108 Ibid. 
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A particularly unique element of Room to Read's successful and innovative 
grassroots approach has been their understanding of the need for local language 
instruction and literacy materials that are culturally relevant. The lack of culturally-
pertinent materials and instructional programs is one of the biggest barriers fighting 
illiteracy. As literacy advocates and teachers attempt to educate the poorest of the 
poor, they often neglect to recognize the importance of local conditions. 
Many formal literacy programs, even those operating in the most rural of settings, 
chose to conduct their courses and training in the most "practical" language available. 
Oftentimes it is a language that is considered "official" or more mainstream than local 
dialects or tongues. These languages of instruction are also often thought to be the 
most practical in the sense that they will allow the student to communicate with the 
greatest number of people, and effectively navigate their way (once literate), through a 
diverse array of social , business, and political settings. Adults that are engaged in 
literacy training may be doing so in order to further their financial prospects, and may 
conclude that a more widely-accepted language is more conducive to their business 
needs and practices. 
For example, literacy programs that are established in rural and remote Andean 
region of Peru and Bolivia sometimes instruct their students in Spanish, despite the fact 
that the majority of their pupils primarily speak Aymara , Quechua, or another regional 
indigenous language. The reasoning behind this is that if the indigenous population of 
students wishes to operate within Peruvian or Bolivian society (at least in the major 
cities, which are seen as centers of opportunity) , than they will need to communicate in 
Spanish, and not in Quechua or Aymara. 
Howes 57 
The systematic removal of local and indigenous language may not be malicious 
or harmful in its intentions, but it is becoming increasingly apparent that this practice is 
harmful and works against the goals of community growth and development. Education 
and literacy programs aimed at empowering a population and alleviating poverty must 
recognize the centrality of local customs and behaviors, and this includes the 
recognition and application of local languages and dialects in their language of 
instruction. 
One of the biggest benefits of empowering individuals through literacy is that they 
not only posses the skills to sustain themselves and act autonomously from oppressive 
forces, but that they also serve as a fundamental tool in spreading development and 
knowledge throughout their community, ultimately becoming a sustainable resource for 
making the entire area more stable and poverty-free . When the language of instruction 
is a national or widely communicated language, ties to the community and its needs are 
eradicated immediately. Rural students in Peru and Bolivia who are being instructed in 
Spanish are much more likely to leave their towns (where Spanish is not the primary 
mode of communication), and relocate to larger cities where they may have more 
individual opportunity, so ultimately, these students are not having any sort of 
sustainable impact on their community. 
Room to Read has a local language publishing program that works in 
cooperation with over 3,000 bilingual libraries that the organization has established thus 
far. In 2002, the Room to Read team in Nepal recognized a problem with the impact of 
these libraries: they were "not being utilized to their fullest potential because students 
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did not have access to quality children's books in their locallanguage."109 The children 
in the rural and remote communities of Nepal were being forced to learn English first, 
before Nepali, because they did not have access to books in their local language and 
their families did not have the financial resources to purchase books for them so local 
publishers had no incentive to provide books in Nepali or based on local stories and 
traditions. 
In 2003, Room to Read received funding from the Skoll Foundation 110 (a 
California-based foundation committed to investing in social entrepreneurship ventures) 
and was able to launch their Local Language Publishing Program. The program has 
been a tremendous success, with "children's books currently being published in Khmer, 
Hindi, Lao, Nepali, Sinhalese, Tamil and Vietnamese."111 All publication occurs within 
the countries in which Room to Read works, with local writers and illustrators providing 
stories that have been "adapted from local folktales [or] sourced from various writing 
competitions and writers' workshops that are sponsored and held by Room to Read"112 
Furthermore, all of the books that the program develops are printed and manufactured 
in-country so as to encourage local employment and develop the region 's economy. 
This program displays the critical nature of establishing local ties and presenting literacy 
and poverty-alleviation programs in a context that is locally and culturally relevant. The 
organization is "currently one of the top publishers of local language children 's books in 
109 Room to Read Website. "Our Programs- Local Language Publishing." 
www.roomtoread.org/programs/publishing.html 
110 Skoll Foundation . "Recipients of2006 Skoll Awards for Social Entrepreneurship." 
http://www.skollfoundation.org/grantees/2006.asp 
Ill Ibid. 
112 Room to Read Website. "Our Programs- Local Language Publishing." 
www.roomtoread.org/programs/publishing.html 
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Nepal and Cambodia ,"11 3 and has published almost 150 titles and printed and 
distributed 1.4 million books. The program is extremely cost effective for Room to 
Read, as labor and operating costs are only about $1 per book114 since they are 
working within the developing countries that they function in . 
Room to Read is addressing the need to empower young girls and women in 
participating communities and is creating opportunities for female advancement in these 
villages through their funding of over 2,300 long-term girls' scholarships. The Girls' 
Scholarships Program covers the costs of monthly school fees, school uniforms, books 
and school supplies, and a female Room to Read staff mentor that oversees the 
program and mentors the girls. 115 
The organization has also recognized the fact that cultural and economic 
conditions often play a role in hindering a girl's chances of receiving an education. 
Throughout the developing world , when a family can afford to send a child to school, 
they will often send their oldest son, and require their daughters to remain at home and 
serve the needs of the family, home, fields, or community. As the organization explains, 
"[these young girls] usually marry young and begin having their own children by 
adolescence, thus continuing the cycle of poverty, over-population, and ignorance. In 
urban settings, some girls sell trinkets and tourist items on street corners [which] often 
leads to prostitution and other sordid means of earning money."116 By providing a girl 
with an education, programs such as Room to Read can reverse this cycle of poverty 
and save thousands of girls from a life of despair, exploitation, and abuse. According to 
113 Ibid. 
11 4 Ibid. 
115 Room to Read Website. "Our Programs- Girls ' Scholarsh ips." www.roomtoread.org/programs/scholarships.html 
11 6 Ibid. 
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information gathered by Room to Read, each year a female student remains in school, 
her wages increase 10 to 20 percent. 117 Room to Read has found that educated women 
tend to have fewer children, enabling them to engage in sustainable income generating 
activities that provide for their families and increasing the likelihood that she will survive 
childbirth (this is a widely-held belief throughout the poverty alleviation and development 
sector, Room to Read's programs have simply compounded this notion). 118 There is 
also a correlation between education and literacy and infant mortality, which decreases 
by 8 percent for every year a woman remains in school. 119 All of these statistics and 
observations provide direct and promising evidence that the inclusion of culturally-
relevant literacy programs in community development generates results that extend far 
beyond the classroom, and impact the overall welfare of both individuals who are 
receiving literacy training as well as their communities. 
As visible from Room to Read's description and program analysis, the 
organization has focused its efforts on providing accessible and culturally relevant forms 
of education and literacy training. While the organization's emphasis on local 
investment and long-term sustainability engenders viable and continuing operations, 
Room to Read does not have the mechanisms in place that are necessary to address 
the short term welfare and immediate needs of the communities in which they work. 
Unlike Pro Mujer, Room to Read has consolidated their efforts into combating illiteracy 
and providing children with the necessary tools to lift themselves out of poverty. Their 
programs primarily address the needs of school-age children and young adults, and do 
not provide direct opportunities for adult learning and literacy training. 
m Ibid. 
118 Ibid. 
119 Ibid. 
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Room to Read does not have any sort of business development or income-
generating lending program in place, which leaves its literacy programs vulnerable to 
changes in economic conditions and matters associated with limited family incomes. 
For example, if Room to Read is providing scholarships to a family with two daughters, 
but that family cannot afford to lose their daughters as income-generating members of 
the family, it will be difficult for the organization to retain those girls and ensure that their 
long-term educational needs are met. Even with the incentive of short-term 
scholarships and a more stable and empowered future for their daughters, families with 
limited or nonexistent incomes may not be able to visualize the benefits that Room to 
Read's programs offer. The organization must address the needs of parents alongside 
the needs of children, as parents ultimately hold the power as to whether or not their 
children should have access to education. 
Although Room to Read encourages local involvement and management of their 
programs, they are also reliant on donations and funding from various foundations and 
NGOs, which puts the organization in the same position as Pro Mujer in terms of 
financial viability. Local communities are required to co-invest in the creation of an 
educational infrastructure through Room to Read's Challenge Grant program. As the 
organization explains, "if a school would like to partner with [Room to Read] to establish 
a library, [Room to Read] require[s] them to support the project by dedicating space, 
providing a dedicated librarian who undergoes Room to Read training in library skills, 
and , in the case of the Library Construction Projects, materials and labor to aid in 
construction. In this way we ensure that the schools are committed to the library and will 
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therefore continue to sustain it."120 This approach is more sustainable than the sole 
reliance on donations, but Room to Read still relies on external funding to maintain their 
domestic (US) operations and support administrative and operating costs. Again, as 
with Pro Mujer, Room to Read is promoting personal independence and self-sufficiency 
"on the ground," but is not reflecting this goal at the administrative level, sending a 
confusing and slightly hypocritical message to both donors and program participants. 
Unfortunately, since Room to Read is only eight years old, and it is one of 
thousands of charities/NGOs that tackle the issue of illiteracy and poverty, no major 
scholarly analysis or case studies have been conducted thus far that focus on the 
organization. Most numerical data pertaining to Room to Read's local accomplishments 
is self-generated and is reliant on reported data from the organization's in-country 
management teams. As a non-profit organization, Room to Read's financial data was 
audited by lzabal, Bernaciak & Company, Inc., CPAs of San Francisco, 121 but such 
financial data is only applicable to Room to Read's financial standing as an 
organization, and is not broken down by country or region. 
Currently, Room to Read estimates that they have impacted the lives of over 1.2 
million children through their construction of almost 290 schools and 3,600 libraries, 
their donations of over 1.4 million English-language children's books, their funding of 
over 2,300 girls' scholarships, and their establishment of almost 120 computer and 
language labs.122 The organization is a pioneer in their recognition of local language 
instruction in literacy programs, and also in addressing the needs of thousands of young 
120Room to Read. "Libraries" http://www.roomtoread.org/programs/libraries.html 
121 Room to Read. 2005 Annual Report. 6. http://www.roomtoread.org/about/fmancials/2005 Annual Report.pdf 
122 Room to Read. 2005 Annual Report. 4. http://www.roomtoread.org/about/fmancials/2005 Annual Report.pdf 
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girls who have, until this point, led lives of marginalization, without access to education , 
books, and independence. 
Chapter Nine: Creating a Framework 
The preceding case studies and analytical summarizations of various sustainable 
social and economic development models all offer their respective strengths and 
weaknesses. As Pro Mujer is working to empower adult women through their business 
development and healthcare programs, Room to Read is addressing the needs of the 
future and serving as a catalyst for the promotion of culturally-relevant and sustainable 
childhood education in developing countries . 
Although each organization is different in its structure and mission , every 
program has a common objective of facilitating long-term, sustainable community and 
human development and hindering the cycle of poverty and hopelessness. In order to 
take full advantage of these case studies, the successful components of each program 
must be evaluated and a constructive framework must be formulated to serve as a 
guide for the planning stages of a successful community development scheme. 
Experience and history show that charity is not the solution to the long term 
alleviation of poverty, that we must be innovative and flexible in our creation of 
successful development programs. Furthermore, leading literacy experts such as Dr. 
Peter Easton of Florida State University argue that "existing non formal adult literacy 
programs or second-chance adult learning opportunities are rarely on a large enough 
scale or planned and financed in an integrated sustainable manner to respond 
effectively to diverse need and context. " 123 Therefore, we must recogn ize the need for 
123 
"Session on Literacy and Empowerment: Background and Issues Paper." UNESCO Working Group on 
Education for All (EFA). July 19-21,2005. 
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community led investment that may be initiated through various forms of external 
funding, but ultimately must rely on local resources and labor in order to attain 
sustainability. 
The use of English and other widely-communicated languages of instruction may 
seem to be the most practical and feasible approaches for many literacy programs, but 
do not provide a sense of cultural relevance and often limit the capabilities of students, 
essentially impeding the literacy process. Perhaps large-scale literacy programs are not 
the solution to solving and alleviating poverty, and locally-initiated programs are the 
solution. That does not mean, however, that it is impossible to establish a framework of 
guidelines and suggestions for programs that wish to promote literacy and provide 
communities with a sustainable solution to empowering individuals to climb the ladder of 
development. 
Chapter Ten: Conclusion 
The following suggestions have been generated from the interdisciplinary study 
of the success of the Grameen Bank, the components of poverty, the necessity of 
empowerment, the existence of gender discrimination, and the intrinsically empowering 
nature of literacy. In general , the grassroots development community needs to develop 
protocols for evaluating microfinance, community development and literacy programs, 
and must create rubrics and standards for these ventures that reach across a variety of 
environments and are capable of holistically analyzing and studying organizations such 
as Pro Mujer and Room to Read. Since no such rubric currently exists, the following are 
a set of criteria that could aid in the development of such a system, and has been 
created after careful reflection and comparisons of the organizations profiled in this 
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thesis. Organizations wishing to initiate grassroots community development through 
coordinated microfinance and literacy efforts should: 
• Recognize the importance of business development programs that require 
group accountability, social pressure, and cooperation to ensure that 
members to not default on loans. 
• Utilize a language of instruction that is both practical and respectful of 
local customs, traditions, and needs. 
• Implement instruction across a variety of mediums and include culturally-
relevant folklore and beliefs in the development of literacy materials. 
• Support initiatives, partnerships, and programs that simultaneously meet 
the immediate needs of individuals within the community such as hunger, 
access to clean water, and other forms of health care and family planning 
training . 
• Accept that the group component of empowerment is essential but 
ultimately, empowerment must be ascertained at the individual level. 
• Attract a sustainable source of financial backing, either self-generated or 
from an outside institution. However, a process must be in place for the 
organization to "wean" itself from that source of income, as ultimately, it 
cannot provide an infinite supply of funding and does not promote self-
sufficiency and autonomy within the community that the development 
program is operating. 
• Limit outside managerial practices and encourage community involvement 
and investment from the inception of local projects to its implementation . 
• Identify women as the primary sufferers of poverty and empower female 
individuals with the opportunity to establish trust and responsibility, as well 
as a sustainable source of income through micro-credit and other small-
scale business and entrepreneurial development schemes. 
• Reiterate the importance of long-term planning and thinking and make a 
connection between education/literacy, and future opportunities that such 
skills will present. 
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This framework is not meant to be binding and rigid ; in fact, this paper 
demonstrates that exactly the opposite is necessary. Poverty is complex in nature, and 
so must be our solutions. These criteria are merely stepping stones by which 
organizations could further expand their operations and fully understand the task that 
they are undertaking. Ultimately, some sort of formal discourse must be established to 
develop interdisciplinary standards and profiles of "success" within the grassroots 
development community. Until then, the pairing of business development initiatives and 
education and literacy programs which operate within culturally relevant and locally-
invested boundaries is a feasible and sustainable solution to ending the cycle of 
poverty. 
Appendix 
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124 Concepts based on material from Jeffrey Sachs The End of Poverty. London, UK: Penguin Books. 2005 . 
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Figure 1.2: UN Millennium Development Goals, 1999-2015125 
1. Eradicate extreme poverty and hunger: 
• Reduce by half the proportion of people living on less than one dollar a 
day. 
• Reduce by half the proportion of people who suffer from hunger. 
2. Achieve universal primary education: 
• Ensure that boys and girls complete a full course of primary schooling . 
3. Promote gender equality and empower women: 
• Eliminate gender disparity in primary and secondary education preferably 
by 2005, and at all levels by 2015. 
4. Reduce child mortality: 
• Reduce by two-thirds the mortality rate among children under five . 
5. Improve mental health: 
• Reduce by three-quarters the maternal mortality ration. 
6. Combat HIV/AIDS, malaria, and other diseases: 
• Halt and begin to reverse the spread of HIV/AIDS. 
• Halt and begin to reverse the incidence of malaria and other major 
diseases. 
7. Ensure environmental sustainability: 
• Integrate the principles of sustainable development into country policies 
and programs; reverse loss of environmental resources. 
• Reduce by half the proportion of people without sustainable access to safe 
drinking water. 
• Achieve significant improvement in the lives of at least 100 million slum 
dwellers by 2020. 
8. Develop a global partnership for development: 
• Develop further an open trading and financial system that is rule-based and 
non-discriminatory. Includes a commitment to good governance, 
development and poverty reduction- nationally and internationally. 
• Address the least developed countries' special needs. This includes tariff- and 
quota-free access for their exports; enhanced debt relief for heavily indebted 
poor countries ; cancellation of official bilateral debt; and more generous 
official development assistance for countries committed to poverty reduction. 
• Address the special needs of landlocked and small island developing states. 
• Deal comprehensively with developing countries' debt problems through 
national and international measures to make debt sustainable in the long 
term . 
• In cooperation with the developing countries, develop decent and productive 
work for youth . 
• In cooperation with pharmaceutical companies , provide access to affordable 
essential drugs in developing countries . 
125 Held, David, Global Covenant: The Social Democratic Alternative to the Washington Consensus. Malden, MA: 
Polity Press. 2004. 64-65. Also available at http://www.un.org/millenniumgoals/ 
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Figure 1.3: Ten Indicators to Assess Poverty Level126 
1. The family lives in a house worth at least 25,000 Taka 127 or a house with a tin roof, 
and each member of the family is able to sleep on a bed instead of on the floor. 
2. Family members drink pure water from tube-wells, boiled water or water purified by 
using aluminum, arsenic-free, purifying tablets or pitcher filters. 
3. All children in the family over six years of age are all going to school or have finished 
primary school. 
4. The minimum weekly loan installment of the borrower is 200 Taka or more. 
5. The family uses sanitary latrine. 
6. Family members have adequate clothing for every day use, warm clothing for winter, 
such as shawls, sweaters, blankets, etc, and mosquito nets to protect themselves from 
mosquitoes. 
7. Family has sources of additional income, such as vegetable gardens, fruit-bearing 
trees, etc, so that they are able to fall back on these sources of income when they need 
additional money. 
8. The borrower maintains an average annual balance of 5,000 Taka in her savings 
accounts. 
9. The family experiences no difficulty in having three square meals a day throughout 
the year, i.e. no member of the family goes hungry any time of the year. 
10. The family can take care of their health. If any member of the family falls ill, the 
family can afford to take all necessary steps to seek adequate healthcare. 
126 As developed by Muhammad Yunus and the Grameen Bank, August 2006. http: //www.grameen-
info.org/bank/tenindicators.htm 
127 The US Dollar exchange rate for Bangladeshi Taka as of April12, 2007 is .01452. One Bangladeshi Taka is 
worth $0.01452. The above criteria are the most recent as provided by the Grameen Bank, and income amounts may 
have changed since the publication of this criteria, although the Bank has not provided any updates thus far. 
Exchange rate information from Yahoo Finance Currency Converter as it reports market conditions, 
http:/ /frnance. yahoo. com/ currency 
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